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3rd Woodcock-johnson Edition (WJ-III) is a comprehensive set of tests to assess intellectual capacity and academic achievement. The WJ-III consists of two batteries: (1) the WJ-III cognitive abilities tests (WJ-III Cog; Woodcock, McGrew and Mather, 2001a), which assess overall intellectual and specific cognitive abilities, and (2) WJ-III (WJ-III Ach; Woodcock, McGrew, This is an
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III completion tests. Itasca, IL: Riverside.Google Scholar© Springer Science-Business Media New York 2013Julie M. WolfEmail author1. Yale Child Study CenterNew HavenUSA Yi Ding, Vincent C. Alfonso, in WJ IV Clinical Use and Interpretation, 2016The WJ IV OL is a new addition to the WJ family of instruments. However, many of the tests found on the WJ IV OL were
included in the COG WJ III or the WJ III ACH. Several features of the WJ IV OL include: (i) the WJ IV OL was co-normed with the COG WJ IV and the WJ IV ACH; (ii) the tests included in the WJ IV OL offer measures of various areas of oral language, such as listening comprehension, oral expression and duration of auditory memory; (iii) WJ IV OL includes English and Spanish
tests; (iv) WJ IV OL tests 1-4 form the basis of the intra-oral language variation procedure; and v) the WJ IV OL provides an oral language ability/achievement procedure to determine the gap between oral language capacity and expected achievements (Mather and Wendling, 2014c). Table 1.6 lists the tests and clusters included in WJ IV OL and Table 1.7 provides brief
descriptions of the ol WJ IV tests. The WJ IV OL provides three Spanish tests parallel to the English versions. The Spanish test format has the same test format as the English test format; however, the test elements are different. Table 1.6. WJ IV OL English and Spanish Tests and ClustersEnglish TestsSpanish TestsTest 1: Picture VocabularyTest 10: Vocabulario sobre
dibujosTest 2: Oral ComprehensionTest 11: Comprensión oralTest 3: SegmentationTest 4: Rapid Picture NamingTest 5: Sentence RepetitionTest 6: Understanding DirectionsTest 12: Comprensión de indicacionesTest 7: Sound BlendingTest 8: Retrieval FluencyTest 9: Sound AwarenessWJ IV OL ClustersCross-Battery ClustersOral Language, Broad Oral Language, Oral
Expression, Listening Comprehension, Phonetic Coding, Speed of Lexical Access, Lenguaje oral, Amplio lenguaje oral, Comprensión auditivaVocabulary, Comprehension-Knowledge-Extended, Auditory Memory SpanTable 1.7. WJ IV OL Test DescriptionsTest Number and NameTest Description1: Picture VocabularyThe examines identifies images of objects.2: Oral
comprehensionThe witness listens to a short recorded audio passage, then provides the missing word using syntactic and semantic cues.3: Segmentation Examiner listens to words and identifies parts of words (e.g., compound words, phonemes).4: Quick name of image Examiner names images as quickly as possible within 2 min.5: Sentence repetitionThe review words, phrases
and phrases presented from an audio recording6: Itinerary Examiner listens to a sequence of audio-recorded instructions, then points to various objects in a colorful image according to these instructions.7: Sound BlendingThe examine listens to a series of syllables or phonemes and mixes sounds in a word.8: Fluency RecoveryThe examination of names as many examples as
possible of a given category within a minute.9: Sound AwarenessThe examine removes the parts of words and phonemes of words presented orally.10 : Vocabulario sobre dibujosThe examination identifies images of objects in Spanish.11: Oral ComprensionThe examination listens to a short audio passage recorded in Spanish, then provides the missing word using syntactic and
semantic cues.12: Indicacionessming listens to a sequence of audio-recorded instructions in Spanish, then points to various objects in a colorful image according to these instructions. Adapted from Mather and Wendling (2014c). Karen E. Apgar, Justin L. Potts, in WJ IV Clinical Use and Interpretation, 2016Spectcock-johnson IV (WJ IV) assessments can be used in multiple ways
as part of a response-to-intervention (RtI) pedagogical delivery system. This chapter reviews the fundamental components of the RtI, shows how WJ IV components can be used to identify specific areas in need of targeted academic intervention, and illustrates the use of WJ IV in a comprehensive and comprehensive assessment of students who do not adequately respond to a
well-designed educational intervention. Examples of cases illustrate the use of WJ IV in special education eligibility determinations in a RtI-only model, a strength and weakness model (PSW) and a hybrid model (PSW-RtI). Martin T. Stein, Meghan Korey Lukasik, in Developmental-Behavioral Pediatrics (Fourth Edition), 2009The Woodcock-Johnson III (WJ-III) has two sections:
cognitive impairment tests and pass tests (see Table 79-3). These tests provide information on intellectual functioning, oral language and achievements. WJ-III was developed for use in individuals between the age of 2 and over 90 (McGrew and Woodcock, 2001). Although WJ-III is often selected for school-aged children, it is used less often in preschoolers. The Bateria III
Woodcock-Munoz is the Spanish version of cognitive and accomplished batteries that parallels the WJ-III (Riverside Publishing, 2006). Kristee A. Beres, ... Mitchel D. Perlman, in Handbook of Psychological Assessment (Third Edition), 2000 WJ-R is one of the most comprehensive test batteries available for clinical evaluation of children and adolescents (Kamphaus, 1993). The
WJ-R is a tests for people aged 2 to 90, and consists of two sections, Cognitive and Achievement. The objective of this discussion is the cognitive part of the WJ-R battery. Theory. Theory. The WJ-R cognitive battery is based on Horn's (1985, 1989) expansion of the fluid/crystalized intelligence model (Kamphaus, 1993; Kaufman, 1990). The standard and complementary sub-tests
of the WJ-R are aligned with eight of horn's isolated cognitive abilities (1985, 1989) (Kamphaus, 1993; Kaufman, 1990). These abilities include: long-term recovery, short-term memory, processing speed, auditory processing, visual processing, comprehension-knowledge and fluid reasoning. An eighth capacity, quantitative capacity, is measured by several sub-tests of achievement
on the WJ-R. The four sub-tests that measure long-term recovery (memory for names, visual-auditory learning, delayed recall/memory for names, delayed recall/visual-auditory learning) require the subject to retrieve the stored information a few minutes or days earlier. On the other hand, sub-tests that measure short-term memory (memory for sentences, memory for words,
inverted numbers) require the subject to store information and retrieve it immediately or within seconds. The two processing speed sub-tests (Visual Match, Cross Out) assess the subject's ability to work quickly, especially under pressure, to maintain targeted attention. In the field of auditory processing, three sub-tests (Incomplete words, Sound Mix, Sound Models) assess the
subject's ability to routinely perceive patterns among auditory stimuli. The three visual processing sub-tests (visual closure, image recognition, spatial relationships) assess the subject's ability to routinely manipulate visual stimuli. Image vocabulary, oral vocabulary, listening comprehension and verbal analogies are the four sub-tests that are related to the Understanding-
Knowledge factor, also known as crystallized intelligence in Horn's theoretical model. These sub-tests require the subject to demonstrate the breadth and depth of their knowledge of a culture. Analysis-synthesis, concept formation, spatial relationships and verbal analogies (which also take care of the understanding-knowledge factor) assess the subject's fluid reasoning. Finally,
from the WJ-R achievement part, the computational and problem sub-tests applied assess the individual's quantitative capacity. The cognitive battery consists of 21 sub-tests, 7 of which constitute the standard battery; the other 14 are part of the additional battery. There are two composite scores, broad cognitive ability and early development (for preschoolers), both of which are
comparable to an overall IQ score. Individual sub-test scores, as well as composite scores, have an average 100 and a standard deviation of 15.Computer software is available to mark the WJ-R and is essential if one wants to get all the information that the WJ-R is able to provide. The WJ-R provides the examiner with percentile grades, scores and the Relative Mastery Index
(CIM). The RMI is unique and similar to a ratio with the second part of the ratio set at a value of 90. The ratio denominator means that children in the normal sample can complete the intellectual task with 90 percent accuracy. The ratio numerator refers to the competence of this child or adolescent on this sub-test (Kamphaus, 1993). For example, if a child obtains an RMI of 60/90,
it would mean that the child's proficiency on the subtest is at a level of 60 per cent while the typical child of his or her age (or grade) controlled the material at a 90 per cent accuracy level. The whole battery is quite long and may therefore be timely to administer. The standard battery is administered for about 40 minutes; however, all the clinician gets is essentially a g measure. In
order to obtain all the information that the WJ-R is able to provide, a clinician must administer most of the sub-tests in the Cognitive and Achievement batteries. Administering a cognitive assessment and in-depth achievement using WJ-R would take approximately 3 1/2 to 5 hours depending on the age, abilities and speed of the subject. However, individual sub-tests can be
administered to test the specific hypothesis without administering the entire battery. Normalization and properties of scale. WJ-R was selected from a representative sample of 6,359 people selected to provide a representative sample of the U.S. population aged 2 to 90 and over (Woodcock and Mather, 1989). The sample included 705 preschoolers, 3,245 K-12 students, 916
college or university students, and 1,493 people aged 14 to 90 who were not enrolled in school. Stratification variables included gender, geographic region, community size and race. However, Kaufman (1990a) points out that, although representation on important background variables is adequate, it was not excellent and therefore required the use of a weighting procedure.
Internal consistency estimates for the standard battery are relatively high. Median coefficients are greater than 0.80 for five of the seven sub-tests. The composite score of general cognitive ability based on seven standard battery sub-tests gives a median internal coherence coefficient of 0.94, and the general cognitive development early development scale gives a coefficient of
0.96 at age 2 and 4 years (Kamphaus, 1993). The Woodcock-Johnson Psycho-Educational Battery-Revised: Examiner's Manual reports that the elements included in the various tests were selected using studies on the validity of the expert opinions (Woodcock and Mather, 1989, p.7). Kamphaus (1993) argues that the manual should have included more information on the results
of expert judgments or some information on the methods and results of the studies that were used to evaluate is clear that the WJ-R Cognitive battery is quite complete, providing the clinician with a wealth of information. The standardization sample is large, factor loads generally reveal a strong factor analysis medium for battery construction validity for adolescents and adults, and
reliability coefficients are excellent (Kaufman 1990a). Criticism. The WJ-R cognitive battery was developed on the basis of Horn's expansion of the Cattell-Horn fluid crystallized intelligence model. This theoretical rationale allows for further empirical analysis of WJ-R and theory (Webster, 1994). Battery normalization appears to be healthy and different age groups are adequately
represented. According to Webster (1994), the cognitive battery is quite complete, and when administered in its entirety, can provide the examiner with a wealth of information about a person's intellectual functioning and abilities. Test materials and manuals are easy to use and well designed. The administration is quite simple; however, scoring the test, especially when the
Achievement battery is administered as well, can be a fairly long process. The scoring can be done by hand, but is done more efficiently with the computer scoring program. The computer scoring program is easy to use and provides the examiner with raw scores, standard scores, percentile grades, and age and grade equivalents for each sub-test (Webster, 1994). Kaufman (1986)
reviewed the 1977 version of the Woodcock-Johnson (WJ) battery and concluded that it is a mixture of extremes, possessing certain exceptional qualities, but hampered by blatant responsibilities. He went further by awarding that the WJ represents a monumental and creative effort of its authors and encourages examiners to take the time to master the test. Cummings (1985)
agrees that the WJ is a significant addition to available psychometric instruments. According to Kaufman (1990a), these comments also apply to WJ-R, although he expressed concern about the interpretation of many scales, each consisting of a few sub-tests. The WJ-R Cognitive battery is a well standardized test developed on an interesting theory of intelligence. However, the
test is not without its shortcomings. Webster (1994) raises questions about the specific psychometric procedures used in the development of test elements. There is no data that shows the effectiveness of WJ-R in predicting, from a time-based perspective, actual functional levels of academic achievement and identifying children at risk of failure at the beginning of the educational
process (Webster, 1994). Alan S. Kaufman, Elizabeth O. Comprehensive in Clinical Psychology, 1998The WJ-R Cognitive Battery is based on Horn's (1985, 1989) expansion of the fluid/crystalized intelligence model (Kamphaus, 1993; Kaufman, 1990). The standard and complementary sub-tests of the WJ-R WJ-R eight of Horn's isolated cognitive abilities (1985, 1989)
(Kamphaus, 1993; Kaufman, 1990). Cognitive battery measures seven horn abilities: long-term recovery, short-term memory, processing speed, auditory processing, visual processing, comprehension-knowledge, and fluid reasoning. An eighth capacity, quantitative capacity, is measured by several sub-tests of achievement on the WJ-R. The four sub-tests that measure long-term
recovery (memory for names, visual and auditory learning, delayed recall/memory for names, delayed recall/visual-auditory learning) require the subject to retrieve the stored information a few minutes or days earlier. On the other hand, sub-tests that measure short-term memory (memory for sentences, memory for words, inverted numbers) require the subject to store information
and retrieve it immediately or within seconds. The two processing speed sub-tests (Visual Match, Cross Out) assess the subject's ability to work quickly, especially under pressure to maintain targeted attention. In the field of auditory processing, three sub-tests (Incomplete words, Sound Mix, Sound Models) assess the subject's ability to routinely perceive patterns among auditory
stimuli. The three visual processing sub-tests (visual closure, image recognition, spatial relationships) assess the subject's ability to routinely manipulate visual stimuli. Image vocabulary, oral vocabulary, listening comprehension and verbal analogies are the four sub-tests that are related to the understanding-knowledge factor, also known as crystallized intelligence in Horn's
theoretical model. These sub-tests require the subject to demonstrate the breadth and depth of their knowledge of a culture. Analysis-synthesis, concept formation, spatial relationships and verbal analogies (which also handle the comprehension-knowledge factor) assess the subject's fluid reasoning, or new problem-solving ability. Finally, from the WJ-R achievement part, the
computational and problem sub-tests applied assess the individual's quantitative capacity. The cognitive battery consists of 21 sub-tests, seven of which are the standard battery; the other 14 are part of the additional battery (one per capacity described by Horn). There are two composite scores, broad cognitive ability and early development (for preschoolers), both of which are
comparable to an overall IQ. Individual sub-test scores as well as composite scores have an average of 100 and a standard deviation of 15.Computer software is available to score the WJ-R and is essential if the information must be obtained that the WJ-R is capable of providing. The WJ-R provides the examiner with percentile ranks, grade-based scores, age-based scores and
the Relative Mastery Index (CIM). The RMI is a unique type of ratio, with the second part of the fixed ratio at a value of 90. The ratio denominator means that children in the normal sample can complete the intellectual task with 90% accuracy. The ratio numerator refers to the competence of this child or adolescent on this sub-test (Kamphaus, 1993). For example, if a child obtains
a 60/90 MHI, it would mean that the child's proficiency on the subtest is at a level of 60% while the typical child of that age (or grade) mastered the material at a 90% accuracy level. The whole battery is quite long and may therefore be timely to administer. The standard seven-sub-test battery is timely to administer; however, all the clinician will get from him is, essentially, a
measure of g. In order to obtain all the information that the WJ-R is able to provide, a clinician must administer most of the sub-tests in the Cognitive and Achievement batteries. Administering a cognitive evaluation and in-depth achievement using WJ-R would take approximately 3.5-5 hours depending on the age, abilities, and speed of the subject. However, individual sub-tests
can be administered to test the specific hypothesis without administering the entire battery. The WJ-R tests also provide measures of differential academic abilities, including reading, mathematics, written language and knowledge. An aptitude-performance comparison can be made if the WJ-R Tests of Achievement are given in addition. Such a discrepancy reflects the disparity
between an individual's intellectual abilities and actual academic performance. Evidence has been presented supporting the use of the standard WJ-R, cognitive and success tests in identifying and classifying school-aged children as gifted, academically disabled and mentally retarded (Evans, Carlsen and McGrew, 1993). Significant group differences were found on average
scores of all standard WJ-R cognitive and achievement groups. Together, cognitive WJ-R and achievement demonstrated the ability to predict group membership (gifted, L.D., or M.R.). This was demonstrated in an overall classification agreement of 93.5% for 8-10 year olds and 84.3% for 16-18 year olds. These classification agreement levels support the use of WJ-R batteries in
identifying exceptional students (Evans et al., 1993). It should be noted, however, that clinicians must complete the assessment and diagnosis process by including other factors beyond statistical classification, such as social and emotional considerations, medical conditions, vision and hearing measurements, and other environmental considerations, to determine groups
mentioned above. Roberto Colom, in Encyclopedia of Applied Psychology, 2004WJ III consists of two distinct batteries: WJ III cognitive abilities tests and WJ III performance tests. Together, these include a broad age system for measuring general intellectual abilities (g), specific cognitive abilities, oral language and academic achievement. This subsection only reviews WJ III tests
of cognitive abilities, where standard battery and extended battery can be found. Standard battery includes verbal comprehension, visual and auditory learning, spatial relationships, sound mixing, concept formation, visual matching, inverted numbers, incomplete words, auditory working memory, and delayed visual and auditory learning. The extended battery includes general
information, recovery fluidity, image recognition, auditory attention, synthesis analysis, decision speed, memory for words, quick image name, planning and cancellation of the pair. The WJ III is based on current theory and research on the structure of human cognitive abilities. The theoretical basis is derived from the cattell-horn-carroll theory of cognitive abilities (fig. 1). The WJ III
is a model for measuring this theory, and the design criteria emphasize the provision of the greatest practical scope in stratum II capabilities: understanding knowledge, long-term recovery, visual-spatial thinking, auditory processing, fluid reasoning, processing speed, and short-term memory. The measured abilities are as follows: 'Gf ( fluid intelligence) by concept formation
(induction), synthesis analysis (general sequential deductive reasoning) and planning (general sequential reasoning)-Gc (crystallized intelligence) by verbal comprehension (lexical knowledge and development of the language) and general information (general verbal information) -Glr (long-term recovery) through visual and auditory learning (association memory), delayed visual
and auditory learning (association memory) and control of recovery (ideaal ease)-Gv (visual and spatial thinking) through relationships spatial (visualization and spatial relationships) , image recognition (visual memory) and planning (space scanning)-Ga (hearing processing) by sound mixing (phonetic coding synthesis), incomplete words (phonetic coding analysis) and auditory
attention (speech sound discrimination and resistance to auditory distortion of the stimulus)-Gs (processing speed) by visual matching (perceptual speed), , quick image name (naming installation) and pair cancellation (attention and concentration)-Gsm (short-term memory) by inverted numbers (working memory), auditory working memory (working memory) and memory for words
WJ III data were collected from a large nationally representative sample of 8,818 participants from more than 100 geographically diverse U.S. communities. The preschool sample (2-5 years) consisted of 1,143 participants. The K-12 sample consisted of 4783,4783 The college/university sample consisted of 1,165 undergraduate and graduate students. The adult sample consisted
of 1843 participants. The normative sample was selected to be representative of the U.S. population aged 24 months to 90 years or older. Participants were randomly selected as part of a stratified sampling design that controlled the census region, community size, gender, race, type of school, type of college or university, adult education, adult occupational status and adult
occupation in the labour market. The WJ III General Intellectual Capacity Score is a general intelligence score (g). This is the first main element obtained from analyses of the main components. The use of weights based on analyses of the main components means that all the weights of the sub-tests are optimal. On the other hand, tests such as Wechsler intelligence scales weigh
all sub-tests equally. The use of the main analyses of the components of cognitive measurements as a basis for prescribing different test weights gives the best statistical estimate of general intelligence. Reliability coefficients ranged from 0.74 for planning to 0.97 for the rapid naming of the image. The construction validity of WJ III was tested by confirmatory factor analyses. The
range of abilities measured by WJ III is described by g plus several large cognitive abilities as well as several narrow cognitive abilities. Almost all tests are based exclusively on a single factor, suggesting that cognitive tests have minimized the influence of construct-irrelevant variance. WJ III's overall intellectual capacity scores had correlations ranging from 0.67 to 0.76, with
composite scores of WPPSI-R, WISC-R or Stanford-Binet IV. The WJ III closely corresponds to its intended theory. This is a good translation of theory in practice. NANCY MATHER, NOEL GREGG, in Handbook of Psychoeducational Assessment, 2001The original Woodcock-Johnson Psycho-Battery Educational (WJ) provided the first complete and co-standardd battery of
cognitive abilities, achievements and interest (Woodcock and Johnson, 1977). Cognitive ability tests presented a multifactorial approach to testing interpretation by providing four interpretive factors: comprehension-knowledge (Gc), fluid reasoning (Gf), short-term memory (Gsm) and processing speed (Gs). The pass tests consisted of 10 tests organized in four school areas:
reading, mathematics, written language and knowledge. The Woodcock-Johnson—Revised (WJ-R; Woodcock and Johnson, 1989) was designed expand and increase the WJ's diagnostic capabilities. As with the WJ organization, the tests were divided into two main batteries: the Tests of Cognitive Ability (WJ-R COG) and the Tests of Achievement (WJ-R ACH). The COG WJ-R
and WJ-R ACH have two bridge test books: the standard battery and the additional Battery.For for the 1989 WJ-R COG, the interpretation was improved by the seven factors that represent major components of human intellectual capacity (McGrew, 1994; Reschly, 1990; Ysseldyke, 1990). Two other factors (Grw, one reading/writing factor, and Gq, a quantitative capacity factor)
were measured by the WJ-R ACH. Thus, nine Gf-Gc capabilities were measured through the COG WJ-R and WJ-R ACH. The wj-r tests consisted of 14 tests organized in four school fields: reading, mathematics, written language, and knowledge. Several new tests have been added to the reading and written language domains. To facilitate pre- and post-testing, alternative
parallel forms of completion tests, forms A and B, were available. In addition, both THE COG WJ-R and WJ-R ACH have direct Spanish-speaking counterparts, the COG Bater-a-R and the Bater-a-R ACH (Woodcock and Munoz-Sandoval, 1996a, 1996b), all of which contain the same tests and interpretive characteristics. Although the basic characteristics of the WJ-R were
retained in the third edition, extensive re-normization and new tests, clusters and interpretive procedures improve and increase diagnostic power. In addition, two empirically derived theories guided the development of WJ III.Lynda J. Katz, Franklin C. Brown, in Handbook of Psychological Assessment (Fourth Edition), 2019The Woodcock-Johnson IV Tests of Achievement, WJ-IV
(Houghton Mifflin Harcourt, 2014), which replaced the third edition, is a measure administered individually for 2 to 90 years of age. It contains a series of sub-tests in the fields of reading, mathematics and written language. The standard battery consists of 11 tests. There are three alternative and parallel forms, although six tests are considered the basic set and are necessary to
calculate intra-achievement variations (Houghton Mifflin Harcourt, 2014). There are measures to master sentencing, mathematical facts, writing and word reading. Reading reminder, number dies, and word reading mastery are all new additions to the test. There are also 22 cluster scores that can be calculated, but they require extended battery administration which includes nine
additional tests. It is important to note that all cluster scores, with the exception of Math Problem Solving, Reading Rate and Reading Comprehension-Extended, were also available with the Woodcock-Johnson III Normative Update (NU) Tests of Achievement (Woodcock et al., 2005) and its computerized scoring system. There are seven reading groups, including reading, reading
proficiency, reading rate, reading comprehension, extended reading comprehension, reading and basic reading skills. The four mathematics groups cover mathematics, mathematical problem solving, general mathematics and math proficiency skills. The four groups of written languages include written language, broad written language, basic writing skills, written expression.
These clusters are essentially the most such as the written language clusters found in the third edition. In addition, there is a Network of Phoneme-Grapheme knowledge that covers some of the more fundamental aspects of writing. There are also several large academic groups that consist of the following elements: academic skills, academic applications, academic mastery,
academic knowledge, brief success and broad Achievement.In a WJ-IV exam, Villarreal (2015) suggests that the positive aspects of the test include that it was developed with a broad nationally representative sample. It has acceptable reliability and validity. The test materials are well structured and the administrative procedures are user-friendly. Clusters are aligned with the
reading, writing and math categories listed in specific definitions of learning disabilities (The Improvement of Education for Persons with Disabilities Act 2004), which is particularly important in assessments of school-aged children. Like any test, however, there were also some changes that some may consider a limitation with WJ-IV. Specifically, the skill sample was too limited for
comprehensive educational planning. Many of the tests have inadequate floors for very young children. There are high correlations between clusters in related areas, suggesting some redundancy between clusters. There is a complete transition to an online data rating and management system that can cause privacy and privacy concerns. Villarreal (2015) concludes that, despite
some of the minor limitations, the WJ-IV is a solid test that meets its stated objective. Scott L. Decker, ... Tayllor E. Vetter, in WJ IV Clinical Use and Interpretation, 2016A other interesting feature of the WJ IV online program is the Data Export option. This option is located under the Reports tab, and it is not actually discussed in the WJ IV User Guide for rating and reporting online.
Information about using this feature can be found in a PDF document under Quick Guides when selecting the Help option in the top right corner of the site. This feature was created to help users easily export WJ IV data to a third-party program like Microsoft Excel, SPSS, etc., which would be convenient for researchers or reviewers with large amounts of data. However, during the
exploration and attempt to use the data export option, several concerns surfaced. First of all, when creating an export and Of the data file, the content appears under the My Saved Reports box on the Dashboard tab, and it is not easily exported to other programs. The downloadable file can be opened as a .txt file or web page, but the content does not adequately translate into a
third-party program. Again, when searching for additional information on how to use this feature, the website did not adequately indicate how to take the data from its downloadable form and import it into another program. Also also entry of a name or title for the export of data, a previously used name is not allowed, which is probably included as a guarantee against writing on a
previous data export. However, the ability to remove a previous export name is not intuitive. Users can't just use the delete icon next to a report in the My Saved Reports box from the dashboard. To remove a previously used report name from the online system, users must go to the Reports tab, then select Data Export, and then use the drop-down menu to select a previously



entered export name. Once the previous export name has been highlighted, Change data export appears in the blue text above the drop-down menu. If users click Change data export, they have the option to delete the export. Due to the limited amount of information about this feature, and its currently unfriendly status, it is recommended that HMH-Riverside provide additional
guidance on usage and update the feature in the next version of the WJ IV online program. Randy G. Floyd, ... Haley K. Hawkins, in WJ IV Clinical Use and Interpretation, 2016The normative sample of WJ IV is 7614 men and women (aged 2 to 90) from 46 states and the District of Columbia (McGrew et al., 2014). The average number of people in each of the 22 age groups (aged
2-19 to 19 from the age of 20) is 297. Only 4 age groups (2, 60-69, 70-79 and 80) contained fewer than 200 participants. A stratified standardization sample was taken on the basis of the 2010 U.S. Census to account for gender, country of birth, race, ethnicity, community type, parent education, school type, university type, education level, employment status and occupation.
There was a difference between census data and normative data of 5.2% for sexual intercourse among 18-24 year olds and a 5.9% difference for sex aged 65 and over. There were no other differences greater than 5% for all other variables. The normative data were collected in 25 months from December 2009 to January 2012. According to the standards of Alfonso and
Flanagan (2009) and Floyd et al. (2015), the normative data of WJ IV can be considered good until 2022 and adequate between 2023 and 2027. There was evidence that persons with identification were included in the normative sample. Browse newspapers and books
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