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Since the dawn of civilization, man has marched in search of wisdom. Different experiments are projected through education, so humanity, happiness and harmony be married together. Education is essential to make life and life meaningful and purposive. Its importance cannot be fully appreciated if it has not been looked at in the right
perspectives philosophical, sociological and psychological. The sociological basis of education has added a new dimension to education as an interdisciplinary approach.Not only does one live in society, it grows and operates in a social context, and various factors contribute to the growth of individual.sociology, which includes the study of
society, social process and social change is a growing science. Education can hardly be separated from society, and so from sociology.School is a miniature society and what happens in society happens even in a school situation. Like parents in the family, teachers assume an important role in school.culture occupies an important place
in society. The community cannot grow without culture. Similarly, society cannot survive without culture. As in any dynamic society there are problems, so in every school there are typical situations. The teacher has a different role than a social worker and a member of the community. Of course, of all the foundations of education, the
sociological basis has a more practical impact on day-to-day living. This book attempted an analytical solution to education in relation to the social environment, culture, social control, social stratification and social mobility, social change and national integration. In addition, it annoys the importance of education for survival, peace,
harmony, international understanding, emancipation of creative consciousness, etc. Contemporary Indian society and its problems in educational perspectives were particularly Studied.It it is hoped that the current book will prove extremely useful to students and teachers of education and sociology. Even general readers will find it very
informative. The Social Education Foundation is an interdisciplinary programme that highlights the impact of social, historical, cultural and philosophical forces on education. Defined by the American Educational Studies Association, it is a widely-conceived field study that derives its character and basic theories from many academic
disciplines, combinations of disciplines, and field of study: history, philosophy, sociology, anthropology, religion, political science, economics, psychology, comparative and international education, educational studies, and educational policy studies. The interdisciplinary nature of the specialisation of social foundations allows us to welcome
potential students with different interests and diverse academic backgrounds, including education, humanities and Sciences. Our courses are also ideal for contributing to the professional development of students in other human services and administrative professions. Graduates of social foundations are ready to work as teachers and
researchers in higher education, advance teaching in primary and secondary schools, or seek political and research positions in various organizations, including schools, governmental and non-governmental institutions in the United States and abroad. The SCFD's SCFD OSU at OSU is recognized for its rigorous program, its excellence
in teaching and research, and its strong commitment to producing conceptual knowledge and methodology. The SCFD Ph.D. program requires rigorous preparation in research design and methodology, and all students are encouraged to collaborate, present and publish scientific work. Our internationally recognized team of scholars has
expertise in research in a wide range of fields and methodologies that can support the development of individual students as scholars.  A study on how how public institutions and individual experiences influence education and its results Part of the onSociology History Outline Index Theory Of Conflict Theory of Structural Functionalism
Symbolic Interaction Critical Theory Positivity Social Change Social Constructionism Social Movement Theory Qualitative Comparative Comparative Computational Ethnographic Conversation analysis Historical Interview Mathematical Network analysis Survey Subfields Culture Demography Development Deviance Economic Education
Theory Environmental Family Feminist Gender Health Immigration Industrial Knowledge Law Medical Military Organization Religion Science Social Anthropology Social Psychology in Sociology Sociolinguistics Stratification Technology Terrorism Urban People Émile Durkheim Herbert Spencer Max Weber Friedrich Engels Auguste Comte
George Herbert Mead Georg Simmel W.E.B. Du Bois Roland Barthes Ernest Burgess Michel Foucault Erving Goffman Antonio Gramsci Jürgen Habermas Thorstein Veblen Ferdinand Tönnies William Graham Sumner Lists Bibliography Terminology Magazines Organization People Timeline by Country Company Portalvte Pro Magazine ,
see Sociology of Education (journal). The sociology of education is the study of how public institutions and individual experiences influence education and its outcomes. It mostly deals with the public education systems of modern industrial societies, including the expansion of higher, further, adult and further education. [1] Education is
considered to be a fundamentally optimistic human effort characterised by a desire for progress and better progress. [2] It is seen by many as a means of overcoming disadvantages, achieving greater equality and gaining wealth and social status. [3] Education is seen as where children can develop according to their unique needs and
potential. [2] Not only can children develop, but also young and older adults. Social interaction between people through education is always the cause of further development, no matter what age they are. It is also seen as one of the best means of achieving greater social equality. [3] Many would say that the purpose of education should
be to develop each individual to their full potential, and give them a chance to achieve as much in life as their natural abilities allow (meritocracy). Few would claim that any education system achieves this objective perfectly. Some are particularly critical of the view, arguing that the education system is designed with the intention of causing
social reproduction of inequality. Basics Systematic sociology of education began with the work of Émile Durkheim (1858–1917) on moral education as a basis for organic solidarity and with max weber studies (1864–1920) on Chinese literati as a tool of political control. After The Second World War, however, this topic gained renewed
interest around the world: from technological functionality in the Us, egalitarian reforms of opportunities in Europe and the theory of human capital in economics. All this suggested that, with industrialisation, the need for a technologically skilled workforce undermines class differences and other ascriptive stratification systems, and that
education promotes social mobility. However, statistical and field research in many societies has shown a continuing link between an individual's social class and success and suggested that education could only achieve limited social mobility. [1] Sociological studies have shown how school models reflected rather stratification of classes
and racial and sexual discrimination. [1] Following the general collapse of functionalism since the late 1960s, the European Union has been a key member of the European Union. Neo-Marxists argued that school education simply produced a obedient workforce essential to late-capitalist class relationships. Theoretical perspectives
sociology of education contains a number of theories. Some of the main theories are listed below. Political arithmetic The political arithmetic tradition in the sociology of education began with Hogben (1938)[4] and marks the tradition of politically critical quantitative research dealing with social inequalities, especially those created by social
stratification (Heath 2000). [5] Important works in this tradition were (Glass 1954),[6] (Floud, et al. 1956)[7] and (Halsey, et al. 1980). [8] All these works concerned the way school structures were involved in social class inequalities in Britain. More recent works in this tradition have broadened their focus to gender[9][10] ethnic [11] and
international differences. [12] While researchers in this tradition have dealt with sociological theories such as rational selection theory [13] and cultural reproduction theory,[14] political arithmetic tradition tends to remain rather sceptical of the great theory and is very much concerned with empirical evidence and social policy. The political
arithmetic tradition has been challenged by the new sociology of education of the 1970s. This heralds a period of methodological division within the sociology of education. However, the political arithmetic tradition, rooted in quantitative methods, is increasingly concerned with mixed method approaches. [16] Structural functionalism
Structural functionalists believe that society is inclined towards social balance and social order. They see society as a human body in which institutions like education are like important bodies that keep society/body healthy and well. [17] Social reality is structured and differentiated and provides social science with its subject matter. This
explains why individuals act as operators by law and regularly perform specific tasks, as manifested at the level of an observable event. The relationship between teacher and student lies at the heart of a realistic concept of social fabric. The internal relationship between tasks, as opposed to the individual people who perform them and
who are randomly affected. The relationship between teacher and student is closely internal, because each of them could not exist without each other. Functionalists see education as one of the most important social institutions in society. They stress that education contributes to two types of functions: obvious functions that are intended
and visible learning functions; and latent functions that are hidden and unwanted functions. Manifesto function There are several main obvious functions associated with education. The first is socialisation. A French sociologist, Emile Durkheim, founded the academic discipline of sociology, characterizing schools as socializing agencies
that teach children how to get along with others and prepare them for the economic tasks of adults (Durkheim 1898). Socialisation involves learning the rules and norms of society as a whole. One of the tasks of schools is to teach students to comply with the law and respect authority. Education is also an important tool used by students to
promote upward mobility. Higher education institutions are seen as a means of bring students closer to their careers, which will help them to become successful. Latent learning functions also perform latent functions. A lot happens in a school that has little to do with it. The learning environment introduces students to social networks that
can take years to help people find work after their schooling Completed. Another latent function is the ability to work with others in small groups, a skill that is transferable to the workplace that does not need to be learned in a home school environment. Socialization Social health means the same thing as social order, and is guaranteed
when almost everyone accepts the general moral values of their society. Structural functionaryists therefore believe that key institutions such as education aim to socialise children and young people. Socialisation is the process by which a new generation learns the knowledge, attitudes and values they will need as productive citizens. The
main task of education is to convey basic knowledge and skills to future generations. [18] Although this objective is stated in the formal curriculum[19], it is achieved mainly through hidden curricula,[20] a more subtle but nevertheless strong, indoctrination of the standards and values of wider society. Students learn these values because
their behavior at school is regulated (Durkheim in [3]) until they gradually internalize and accept them. In addition, education is an important tool in the transfer of fundamental values. Fundamental values in education reflect the economic and political systems that originally spurred education. One of the most important fundamental values
that is conveyed through the education system is individualism, the principle of independence and self-sufficiency. From an early age, children learn that society seeks and praises the best individuals. In conjunction with individualism, self-esteem also develops through educational curricula. Self-esteem is the ability to have confidence in
your own decisions, therefore having individualism allows you to grow in self esteem that cannot be created without. Compared to Japanese students for example, the curriculum in Japan is focused on social reverence (focusing on bringing honor to the group) rather than self-esteem. [18] The performance of tasks in education must also
perform a different function: When different jobs are created, they must be filled by the relevant people. Therefore, another purpose of training is to sort and classify individuals for placement in the labour market [Munro, 1997]. Those with high success will be trained for the most important jobs and, as a reward, will have the highest
incomes. Those who achieve the least will have the least demanding (intellectually in any case, if not physically) jobs, and therefore the least income. According to Sennet and Cobb, however, to believe that the ability itself to decide who is rewarded should be deceived. [3] Meighan agrees that a large number of capable students from
working-class backgrounds do not follow satisfactory standards in school and therefore fail to get the status they deserve. [21] Jacob believes that this is because middle class cultural experiences that are provided at school may conflict with experience children receive at home. [22] In other words, working-class children are not prepared
enough to cope at school. They are therefore chilled[23] from a low-skilled school and therefore receive the least desirable jobs and thus remain working class. Sargent confirms this cycle, arguing that tuition fees promote continuity, which in turn promotes social order. [3] Talcott Parsons believed that this process, in which some students
were identified and identified as educational failures, was an essential activity which one part of the social system, education, carried out for the whole. [21] However, the structural functionalist perspective argues that this social order, this continuity, is what most people want. [17] This is one of the most critical things in sociological
education and social reproduction The perspective of conflict theory, as opposed to a structurally functionalist perspective, believes that society is full of combative social groups with different ambitions, different approaches to life chances and receives various social rewards. [24] Conflict theory sees the purpose of education as a way to
maintain social inequality and a way to preserve the power of those who dominate society. [18] In this view, relations in society are mainly based on exploitation, oppression, domination and subordination. [3] [25] Many teachers assume that students will have a particular middle-class experience at home, and for some children this
assumption is not necessarily true. [22] Some children are expected to help their parents after school and carry significant domestic duties in their often single-parent home. [26] The requirements of this housework often make it difficult for them to find time to perform all their homework, thereby affecting their academic performance.
Where teachers relaxed the formality of regular study and incorporated students' preferred working methods into the curriculum, they noted that specific students showed strengths they were not previously known about. [26] However, few teachers are moving away from traditional curricula, and curricula reflect what constitutes state-
determined knowledge - and those in power [Young in [3]]. This knowledge is not very meaningful to many students who see it as unnecessary. [22] Wilson &amp; Wyn states that students are aware that there is little or no direct link between the subjects they do and their perceived future in the labour market. [26] The anti-school values
displayed by these children are often derived from their awareness of their real interests. Sargent believes that for working-class students who are struggling to succeed and absorb the values of middle-class schools, they accept their lower social position, just as if they were determined to fail. [3] Fitzgerald states that regardless of their
academic ability or desire to learn, students from poor families little chance of ensuring success. [27] On the other hand, it takes little effort for middle and upper-class children to maintain their excellent position in society. The federal government subsidises independent private schools that allow the rich to get a good education by paying
for it. [3] With this good education, rich children perform better, perform better and earn greater rewards. In this way, the continuation of privilege and wealth for the elite is possible in the continuum. Conflict theorists believe that this social reproduction continues to occur because the entire education system is oversaid with the ideology
provided by the dominant group. In fact, they perpetue the myth that education is available to all to provide the means to achieve wealth and status. Anyone who fails to achieve this goal, according to myth, is only to blame. [3] Wright agrees that the effect of the myth is ... prevent them from seeing that their personal problems are part of
the main social issues. [3] Duplication is so successful that many parents have endured appalling employment for many years, believing that this sacrifice will allow their children to have opportunities in life that they did not have themselves. [26] Conflict theorists believe that the education system is maintaining the status quo by dulling the
lower classes into obedient workers. [18] These people, who are poor and disadvantaged, are victims of the social trust ploy. They were encouraged to believe that the main objective of schooling is to strengthen equality, whereas in reality schools reflect society's intention to maintain the previous uneven distribution of status and power
[Fitzgerald, cited in [3]]. Conflict theorists point to several key factors in defending their position. First, conflict theorists look at the estate tax. Typically, areas of wealthy districts have more money so they can afford to pay teachers higher salaries, purchase new technology, and attract better teachers. Students in these districts are usually
white, meaning that most minority students in the United States do not receive any of these benefits and are less likely to go to college. This adds to the conflict theorist's view that the education system is simply a vector of the status quo. [18] In addition, conflict theorists, including Bowles and Gintis, argued that schools directly reproduce
social and economic inequalities embedded in the capitalist economy. They believed that this conflict took place in classrooms where students were affected by a larger and highly stratified economic structure. Regardless of whether the current leaders in sociology agreed with Bowles and Gintis, they all undoubtedly came to operate in
areas governed by these ideas. [28] This perspective has been criticised as deterministic and pessimistic, while there is some evidence disadvantaged students. [29] However, it must be acknowledged that this is a model, an aspect of reality, which is an important part of the picture. Structure and agency Bourdieu and cultural capital This
theory of social reproduction was strongly theorist Pierre Bourdieu, who focused on the analysis of inequalities in the social class in education. [28] However, as a social theorist, Bourdieu has always concerned the dichotomy between the target and the subjective, or otherwise, structure and the agency. Bourdieu has therefore built its
theoretical framework around important concepts of habit, area and cultural capital. These concepts are based on the idea that objective structures determine the chances of individuals through a habit mechanism where individuals internalise these structures. However, the habit is also formed, for example, by the status of the individual in
different areas, their family and everyday experiences. Therefore, one class position does not determine your life chances, even if it plays an important role, along with other factors. Bourdieu used the idea of cultural capital to explore differences in results for students from different classes in the French education system. He explored the
tension between conservative reproduction and innovative production of knowledge and experience. [30] It found that this tension is intensified by considerations to be maintained and reproduced in schools. Bourdieu argues that it is the culture of dominant groups, and therefore their cultural capital, that is embodied in schools, and that it



leads to social reproduction. [30] James Coleman also focused a lot on the themes of social reproduction and inequality. Coleman inspired many current leaders of sociology education, but his work also led to an increased focus on empiricism. [28] The cultural capital of the dominant group in the form of practices and relation to culture is
considered by the School to be a natural and only correct type of cultural capital and is therefore legitimate. He demands uniformly all his students that they should have what he doesn't give [Bourdieu [31]]. This legitimate cultural capital allows students who own it to acquire educational capital in the form of qualifications. These lower-
class students are therefore disadvantaged. To qualify, they must acquire legitimate cultural capital by exchanging their own (usually working-class) cultural capital. [32] This exchange is not easy, given the class ethnose of lower-level students. The class ethness is described as a particular disposition to, and subjective expectations, of
school and culture. It is partly determined by the objective chances of this class. [33] This means that not only children success more difficult in school due to the fact that they must learn a new way of 'being', or related to the world, in particular, a new way of covering and using language, but they must also act against their instincts and
expectations. Subjective expectations influenced by objective structures at school perpetute social reproduction by encouraging less privileged students to break out of the system, to be less and less found as one way through system levels. The process of social reproduction is neither perfect nor complete,[30], but yet only a small
number of less privileged students are achieving success. For most of these students who succeed in school, they have had to internalise the values of the dominant classes and use them as their own, at the expense of their original custom and cultural values. It therefore follows from Bourdieu's point of view how objective structures play
an important role in determining individual success at school, but allows the performance of an agency of an individual to overcome those obstacles, even if that choice is not without its sanctions. Identity Drawing on Bourdieu's ideas, Fuller (2009[34]) contributes to a theoretical understanding of the structure and the agency by considering
how young people shape their learning identity and how this identity is often the result of messages reflected on them, for example through grades, settings and gender expectations. The social position is considered important, but its role is complex. Her work considered it important to understand the ways that individuals identify in
academic discourse, a discourse that usually finds young people dichotomously; than those who achieve and those that will not. Understanding the importance of areas such as self-improvement, trust and resilience in shaping educational identity at agent level and, consequently, educational attainment and aspirations was a central part
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