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Phonological awareness skills test task cards

These teacher task cards are perfect activities of stun awareness, right at your fingertips whenever you need them! There are cards for each skill and they are differentiated for different levels! Mahomic awareness activities for kindergarten, first grade and intervention! These teacher task cards will help you make the most of every moment in the classroom.
Use them throughout small groups, whole groups, one-on-one, in teaching or during class transitions to make sure your students build daily based on mahomic awareness! This post contains affiliate links. By purchasing through this link we get a small commission. Rest assured – we only share links to products we know and love! WHY THE MAHOMIC
CONSCIOUSNESS? I remember my professor teaching reading at graduate school. She was passionate about phone awareness, and there were two things she drilled into our heads. Majlic consciousness can be done in the dark. Manicam consciousness is one of the best predictors of reading learning. (This makes it SUPER important!) I'm pretty sure she
asked us to name these two facts at the beginning, middle and end of each session. She even made us order copies of reports from the National Board of Reading for Pleasure Reading. But guess what? It's seven years later, and I haven't forgotten the importance of awareness of manicures. As I teach the reading intervention, I hear her voice in my head.
(Note: I did not say that I hear random voices in my head; I just remember her. ) They constantly remind me of one thing: I need to give my students enough opportunities to learn and practice my dmalism awareness skills on a daily basis. With only 20-30 minutes per session, I have to make the most of every minute. I could think of all the skills in my head
and track who had already learned what, or I could create a program that would keep me on track. That's how phone cards for consciousness teachers were born! These task cards are teacher-only. Why? Because the mahomic consciousness can be done in the dark! Letters are not required in building telephone awareness skills. (Save the letters for the
phonens.) Your students build stun skills by listening and speaking. So at least once don't worry about making copies for your students. These tickets are just for you! TELEPHONE AWARENESS ACTIVITIES I took all the skills of awareness of the mostly and created activities for them. They range from beginning to advanced so that they can be used with
kindergarteners, first graders, second graders and all students struggling to read and write (magic). Since instruction on maomenic consciousness should be systematic and explicit, I scripted every introduction of skills and every set of student directions.  Hear, hear. All you have to do is read it aloud to your students! You will also model the pattern activity so
that your students only what to do (also scripted). Ready for more? Turn the page (or tab). You have multiple pages with 5-20 ways to practice these skills! Skills range from What's the first sound you hear in ___? to deletion and manipulation of the phone. do not worry. It's scaffolding all over so your students will work up the hard stuff! SETUP – ONE AND
DONE Remember how only a teacher needs a set of these task cards? Setup is quick - do it once and use it for years! If you have paraprofessional, assistants, or parent volunteers, you can also make them expensive. I can practice in small groups or one-on-one. I used colored cardstock and binder rings to hold all my task cards together. (Let's face it; it's
also to ). [For example: These are affiliate links to your convenience.] Many of you have asked me if I put colored paper in a certain order, and the answer is no. Because they print four on a page, the same skills will be the same color. SKILL LEVELS Last week I decided to put all my skills on one giant binder ring and use sticky cards to track which
groups are on what skills. However, if you want to split task cards by level, you can use the table of contents below to do this! [Keep in place: This table of contents can be clicked in a PDF, but it won't be here.] Beginner: Starting sound discrimination through Alliterations Intermediate: Onset and Rime through segmenting phonemes Advanced: Deleting with
complex words through ending phone replacement I hope these phone cards of awareness teacher tasks make as much difference as possible in your classroom that they have in ours! Let you hear voices in your head that remind you how important maomic awareness is to your students and always remember that it can be done in the dark.  Click here
to find teacher task cards for phone awareness activities. I wonder why I never hesitate to print at home? You can read all about it by clicking here! This article defines phonological awareness and discusses historical and contemporary research findings regarding its relationship to early reading. They get rid of the usual misconceptions about phonological
consciousness. Research guidelines for teaching phonological consciousness and phonemic consciousness to all children are described. Additional guidance is offered for instructional design to teach children with learning disabilities who have difficulty reading early. Considerations for the assessment of children's phonological awareness are discussed and
descriptions of the available measures are given. Paddle, paddle, paddle gently down the creek by boat. Cheerful, cheerful, cheerful, cheerful; Life is just a dream Onion, an arch, a bow your ship bent bent over a beam. Berrily, berrily, berrily, berrily; The buffet is just a beam. Sow, sow, sow soybeans sent to sow seam. Serrily, serrily, serrily; Sife sut was on
his way. Activities such as swapping different sounds for the first sound of a familiar song can help children develop phonological awareness, a cognitive substrate for acquiring reading. Becoming phonologically aware prepares children for later reading classes, including classes in phonics, word analysis and spelling (Adams, Foorman, Lundberg, &amp;
Beeler, 1998; Chard, Simmons and Kameenui. The most common barrier to learning early word reading skills is the impossibility of phonological language processing (Liberman, Shankweiler and Liberman, 1989). Moreover, the development of research and understanding has found that this weakness in phonological processing most often hinders the
development of early reading for both students with and without disabilities (Fletcher, al., 1994). No field of reading research has received as much attention in the past two decades as phonological awareness. Perhaps the most exciting finding to come from phonological awareness research is that critical levels of phonological awareness can develop
through carefully planned instruction, and this development has a significant impact on children's reading and spelling achievement (Ball &amp; Blachman, 1991; Bradley and Bryant. Byrne &amp; Fielding-Barnsley, 1989, 1991; O'Connor, Jenkins, Leicester and Slocum, 1993 However, despite promising findings, many questions remain unanswered, and
many misconceptions about phonological awareness persist. For example, researchers are looking for ways to determine how much and what type of teaching is needed and for whom. Moreover, many people do not understand the difference between phonological consciousness, phonemic consciousness and phonics. Still, others are unsure of the
relationship between phonological awareness and early reading. The purpose of this article is (a) to clarify some of the main findings from the research on phonological awareness and reading and (b) to translate these findings into practical information for teachers of children with learning disabilities or children who have early reading delays. To this end, we
answer three questions: What is phonological awareness and why is it important to do reading success? What are the documented effective principles that should guide phonological awareness instruction? What principles should guide the assessment of phonological awareness? What is phonological consciousness? Phonological awareness is an
understanding of the different ways in which oral language can be divided into smaller components and manipulated. Spoken language can be degraded in many different ways, including sentences in words and words into syllables (e.g. in words simple, /sim/ and /ple/), beginning and rhymes (e.g. in broom words, /br/ and /oom/), and individual phonemes
(e.g. Manipulated by Manipulating includes deleting, adding or replacing records or sounds (e.g. can; say no /k/; say can with /m/ instead of /k/). Being phonologically conscious means having a general understanding at all these levels. Figure 1. Continuity of complexity of phonological awareness-raising activities Operationally, skills representing children's
phonological awareness lie at the continuum of complexity (see Figure 1). At the less complex end of the continuum are activities such as the initial rhyming and rhyming of poems, as well as the segmentation of sentences that show the awareness that speech can be rhassing to individual words. At the heart of the continuum are activities related to
segmenting words into syllables and mixing syllables into words. Activities such as segmenting words into inserts and rims and mixing formations and rims into words follow. Finally, the most sophisticated level of phonological consciousness is phonemic consciousness. Maomic awareness is understanding that words composed of individual sounds or phone
names and the ability to manipulate these kittens are either by segmenting, mixing or changing individual phone names within words to create new words. A recent report by the National Research Council on Reading distinguishes phonological consciousness from phonemic consciousness in this way: The term phonological awareness refers to the general
appreciation of speech sounds that differ from their meaning. When this insight involves understanding that words can be divided into a series of majlas, this smaller sensitivity is considered a manicure consciousness. (Snow, Burns, &amp; Griffin, 1998, p. 51.) During this article we will use the term phonological consciousness to mean consciousness at all
levels from basic rhyme to awareness of phonemy. Only in some specific cases will we use the term maomic consciousness. At this time, it is important to note that phonological consciousness differs from phonics. Phonological awareness involves auditory and oral manipulation of sounds. Phonics is an association of letters and sounds to sound written
symbols (Snider, 1995); it is a system of teaching reading that builds on the alphabetical principle, the central component of which is teaching correspondence between letters or groups of letters and their pronunciations (Adams, 1990). Phonological consciousness and phonics are intimately intertwined, but they are not the same. This relationship will be
further described in the next section. Children generally begin to show initial phonological awareness when they show appreciation of rhyme and alliteration. For many children, this begins very early during their linguistic development and is probably facilitated by reading from rhyming or alliteration-based books, such as Stanley and Janica Berenstain's B
Book, 1997. Plum by Janet and Allan Ahlberg, 1979 (Bryant, MacLean, Bradley, &amp; Crossland, 1990). However, as children age, their basic phonological consciousness does not necessarily develop into a more sophisticated phonemic consciousness. In fact, developing a more complex maomic consciousness is difficult for most children and very difficult
for some children (Adams, al., 1996). However, it is the child's maomic awareness of entering school that is closely related to success in reading learning (Adams, 1990; Stanch, 1986. Why is phonological consciousness so important? Kitten awareness is needed to understand the alphabetical principle that is based on our written language system. In
particular, developing readers must be sensitive to the internal structure of words in order to benefit from formal reading classes (Adams, 1990; Liberman, Shankweiler, Fischer and Carter, 1974. If children realize that words can be divided into individual kittens and that kittens can fit into words, they can use knowledge of the sound of letters to read and build
words. As a result of this relationship, phonological awareness in kindergarten is a strong predictor of the subsequent success of reading (Ehri &amp; Wilce, 1980, 1985; Liberman ir., 1974; Perfetti, Beck, Bell and Hughes, 1987. Researchers have shown that this strong link between phonological awareness and reading success persists throughout the school
(Calfee, Lindamood, &amp; Lindamood, 1973; Shankweiler ir., 1995). Over the past 2 decades, researchers have focused primarily on the contribution of phonological awareness to the acquisition of reading. However, the relationship between phonological consciousness and reading is not one-way, but reciprocal in nature (Stanovich, 1986). Early reading
depends on understanding the internal structure of words, and explicit teaching in phonological awareness skills is very effective in promoting early reading. However, early reading instruction in particular, explicit instructions in correspondence with the sound of letters seem to strengthen phonological awareness, especially more sophisticated phonemic
awareness (Snow, Burns, &amp; Griffin, 1998). Many children with learning disabilities show difficulties with phonological awareness skills (Shaywitz, 1996). However, many other children have such difficulties without showing other characteristics of learning difficulties. Although the lack of maomic awareness correlates with difficulties in acquiring reading
skills, this deficiency should not necessarily be misinterpreted as a disability (Fletcher, al., 1994). More importantly, children who do not have a mahomic consciousness can be identified, and many of them improve their mahomic consciousness with instruction. Furthermore, although explicit instructions in phonological awareness are likely to improve early
reading for children who do not have phonemic most children with or without disabilities are likely to benefit from such classes (R. E. O'Connor, personal communication, 2 June 1998). In short, success in early reading depends on achieving a certain level of phonological awareness. Moreover, teaching in the phonological consciousness is useful for most
children and seems to be critical for others, but the degree of explicitness and systemic nature of teaching may have to vary depending on students' skills (Smith, Simmons, &amp; Kameenui, 1998), especially for students at risk of reading difficulties. With this in mind, we discuss documented approaches to teaching phonological awareness. Teaching
phonological awareness There is ample evidence that phonological awareness training is useful for readers starting on 4 October 2017. Byrne &amp; Fielding-Barnsley In a review of phonological research, Smith, al. (1998) concluded that phonological awareness can develop before reading and facilitates the subsequent acquisition of reading skills.
Documented effective approaches to teaching phonological awareness generally include age-appropriate and very interesting activities. Classes for four-year-olds include rhyming activities, while classes in kindergarten and first grade include mixing and segmenting words into beginnings and rhymes, which ultimately progresses to mixing, segmenting and
deleting phones. This pattern of teaching follows the continuity of complexity illustrated on the 1st of October 2007. Instructions often involve dolls slowly talking to modeling word segmentation or magic bridges that cross when children say the correct word achieved by synthesizing isolated phones. Props such as colored cards or images can be used to
make abstract sounds more concrete. Over the last few years, publishers have created multiple programs in phonological awareness, some of which are research-based. Two of these programs are Ladders to Literacy (O'Connor, Notari-Syverson, &amp; Vadasy, 1998) and Teaching Phonemic Awareness (Adams, 1996). Figures 2 through 4 illustrations are
a lesson in manic awareness based on examples from these programs. Figure 2. A teaching activity that teaches the synthesis of phones with words. Guess-the-word game Target: Students will be able to connect and identify a word that is stretched into their component sounds. Materials needed: Picture cards of items students are likely to recognize such
as: sun, bell, fan, flag, snake, tree, book, cup, watch, airplane Activity: Place a small number of picture cards in front of children. Tell them that you will say the word using snail talk slow way of pronouncing words (eg /fffffllllaag/). They have to look at the pictures and guess the word you're saying. It is important that children guess the answer to Head so
everyone gets a chance to try it. Alternate between one child identifying the word and having all the children say the word aloud in the quorum so that the children are engaged. Figure 3. A teaching activity that teaches segmentation on multiple phonological levels. Segmentation activities Goals: Students will be able to segment different parts of the oral
language. Activity: Early in phonological awareness instruction, teach children to segment sentences into individual words. Identify famous short songs like Scream Scream we all scream that we're all screaming for ice cream! That children clap their hands with every word. As children progress in their ability to manipulate oral language, teach them to
segment words into syllables or stretch and rims. For example, some children segment their names into syllables: e.g. When children have learned to remove the first phoneme (sound) of words, teach them to segment short words into individual phone topics: e.g. Figure 4. An instructional activity that teaches the deletion and replacement of phone numbers.
Name Change Game Target: Students will be able to recognize words when a teacher utters a word with the first sound removed. Activity: That students sit in a circle on the floor. Secretly select one child and change their name by removing the first name sound. For example, change Jennifer to Ennifer or change William to Illiam. As you change your name,
children need to identify who you're talking about. Expansion ideas: As children get better at recognizing their child's name without their first sound, encourage them to try to remove the beginning of word sounds and say the words themselves. After children learn how to remove sounds, teach them to replace the beginning of the sound in their name with a
new sound. The teacher can model this, starting with lighter sounds (the usual sounds of consonues, e.g., /m/, /t/, /p/) and progression to more complex sounds and mixtures of sound (e.g. Most early phonological awareness activities are taught in the absence of printing, but there is growing evidence that early writing activities, including spelling words as
they sound (i.e. fictional or temporary spelling), appear to promote a more refined phonetic consciousness (Ehri, 1998; Treimana, 1993). It may be that during spelling and writing activities, children begin to combine their phonological sensitivity and writing knowledge and apply them to word building. Even if children can't hold a pen or pen and use them, they
can use letter tiles or word processors to practice spelling. Teaching in the phonological consciousness can be fun, interesting and age appropriate, but the picture is not as simple as it seems. First, evidence suggests that instruction in less complex phonological skills such as rhymes or rhymes may instruction in more complex skills (Snider, 1995) without
directly benefiting from reading (Gough, 1998). Instead, integrated teaching in segmentation and mixing seems to provide the greatest benefit for acquiring reading (e.g. Second, although most children seem to benefit from teaching in phonological awareness, in some studies there are students who react badly to this instruction or do not react at all. For
example, in one training study that provided 8 weeks of classes in maomic consciousness, most children showed significant growth, while 30% of at-risk students showed no measurable growth in phonological awareness (Torgesen, Wagner and Rashotte, 1994). Similarly, in 12-week mixing and segment training for small groups (3-4 children) in 2-minute
sessions four times a week, about 30% of children still received very low scores on the segmentation posttest, and 10% showed only small improvements in mixing measures (Torgesen, etc., 1994). Torgesen et al. (1994) concluded that training for at-risk children must be more explicit or intensive than what is commonly described in the research literature if it
is to have a significant impact on the phonological consciousness of many children with severe reading disabilities. Therefore, we recommend two levels of teaching. The first layer of teaching is a very interesting, age-appropriate instruction that we introduced earlier. The second level of teaching includes more intensive and strategic training in phoneme-level
segmentation and mixing (e.g. snider, 1995). In addition to content, another issue that requires attention in phonological awareness teaching is curriculum design. From research we are able to provide principles for efficient design of phonological awareness teaching. These design principles apply to all students, but are especially important for students who
react poorly to class. In designing phonological awareness classes, the following general principles increase student success (Chard &amp; Osborn, 1998): Start with continuous sounds such as /s/, /m/, and /f/ that are easier to pronounce than to stop sounds such as /p/, /b/, and /k/; Carefully model each activity as it is first introduced; Switch from larger units
(words, onset-rime) to smaller units (individual phonemes); Switch from easier tasks (e.g. rhyming) to more complex tasks (e.g. mixing and segmenting); and consider using additional strategies to help early readers struggling to manipulate sounds. These strategies may include using specific objects (e.g. blocks, bingo chips) to represent sounds. Research
suggests that by the end of kindergarten, children should be able to demonstrate mentomic mixing and segmentation and thrive in using sounds to spell simple words. Achieving these objectives requires teachers can be instructed in effective teaching approaches to teaching phonological awareness and be aware of the ongoing progress of each of their
students. In the next section, we describe effective ways to assess phonological skills and monitor progress in phonological awareness. Assessment of phonological awareness The assessment of phonological awareness basically serves two purposes: initially identify students who seem to be at risk of difficulties in acquiring initial reading skills and regularly
monitor the progress of students receiving classes in phonological awareness. The measures used to identify at-risk students must strongly anticipate future reading abilities and set aside low and high scores. The measures used to monitor progress must be sensitive to change and take alternative forms (Kaminski &amp; Good, 1996). In this section, we only
discuss measures that have been shown to be valid and reliable. The technical adequacy of the measures is reported in the Appendix, not in the narrative description of the measure. As previously stated, screening measures must strongly anticipate future reading abilities and must be separated high from low performers. The measures of the automated
colour, object, number or letters they name meet these criteria (Torgesen, Wagner, Rashotte, Burgess and Hecht, 1997; Wolf, 1991. Segmentation is another skill that is highly predictive for future reading abilities (e.g. Torgesen, etc., 1994; Vellutino &amp; Scanlon, 1987; Yopp, 1988). Unlike a quick appointment, segmentation is a skill that can be learned,
and the instruction of segmentation benefits the acquisition of reading. Screening measures must also be high from low scores. This means that they need to address skills that are developmentally appropriate. Phonological consciousness skills seem to evolve along the continuum from rhyme to segmentation. Typically, students develop the ability to
segment words into beginnings and rhymes during kindergarten and segment words into separate phone names between kindergarten and first grade. Therefore, most first graders have good results on onset-rime measures, while most kindergarten students work poorly to measure segments into individual sounds. In any case, it is difficult to separate low
and high performers. While we know a lot about identifying students who are at risk of reading difficulties, many questions remain unanswered. We recommend teachers use a variety of screening measures, including one that measures automated quick naming and one that measures sensitivity to telephony awareness or segmentation. Usually, kindergarten
students are examined for risk factors in acquiring reading starting skills in the second semester of kindergarten. Appropriate screening measures for the second half of kindergarten include measures that are strong predictors of students' successful response to explicit instruction on awareness of youngness or the beginning of reading. Such predictors of
successful response to segmentation and mixing of teaching are the Phonological Consciousness-Kindergarten Test (TOPA-K; Torgesen &amp; Bryant, 1993), untitled measure (Torgesen &amp; Davis, 1996) and Digit Naming Rate (Torgesen &amp; Davis, 1996). Predictors of successful acquisition of reading start skills include automated naming of
colours, objects, numbers or letters (e.g. wolf, 1991) and segmentation capacity (e.g. Torgesen, etc., 1994; Vellutino &amp; Scanlon, 1987; Yopp, 1988). Other measures used during the second semester of kindergarten to identify students at risk of not acquiring reading start skills include measures to delete phone numbers. Measures suitable for identifying
first graders at risk for not acquiring reading skills overlap with those used in kindergarten. TOPA-K and onset rhymes are no longer suitable, as students needed to develop these skills by the end of kindergarten, while segmentation is still an emerging skill. However, tasks such as automated naming of colors, objects, numbers or letters remain predictors for
students at risk of not gaining reading starting skills, as well as measures to determine whether students lag behind their peers in phonological awareness, such as segmentation measures. When using verification measures, the teacher must lay down decision-making rules to identify students requiring phonological awareness instruction. The rules of
decision differ. TOPA-K has standard scores and provides information that helps the teacher decide whether to provide phone awareness instruction to students who rate one or two standard deviations below the middle level. However, there is little research evidence to guide decision-making about which children should receive more intensive phonological
awareness instruction. Another use of measures is to monitor students' progress. Unlike verification measures, progress monitoring measures must be vulnerable to growth and require more forms. Dynamic early literacy indicators (Kaminski &amp; Good, 1996) meet this requirement and are suitable for kindergarten and first grade. After the first semester of
first grade, teachers may also be interested in monitoring their students' progress in generalizing stepmother awareness of reading and spelling. The other two reading measures that are sensitive to growth and have alternative forms are oral reading fluency (tasks) and fluency in reading meaningless words (Tindal &amp; Marston, 1990). As with screening
measures, teachers must establish rules on how to assess their students' progress. One way is to determine the baseline by charting the three measuring points before class starts, adding each subsequent data point to the chart and the tilt of student progress. If many students progress more slowly than necessary to reach their peers' level with average
success, the teacher can modify the teaching by increasing one or more elements in the teaching guidelines. For example, if students don't acquire segmentation, the teacher may decide to add more scaffolding, such as cards that students can move as they segment words, making segmenting classes more explicit or providing students with more guided
practices. If most students respond successfully to class but several respond badly or not at all, the teacher may decide to put those students in a flexible group to get more intensive instruction. The teacher could also have decided to give some individuals more intensive instruction throughout the day to keep up with their peers. If progress monitoring
measures show that first graders receiving phonological awareness instruction lag behind their peers in reading or spelling, the teacher may decide to increase integrated instruction in letter correspondence and make stronger connections between segmentation and mixing and reading skills. The following are brief descriptions of screening and monitoring
measures that have shown validity and reliability through research. For each measure, we shall specify the assessment and purpose for which the measure is appropriate. For example, keep some measures suitable for more than one class level, both screening and progress monitoring. Phonological awareness test - kindergarten (second half of
kindergarten; screen). This measure of telephone sensitivity strongly predicts which students will demonstrate the high capacity of the segment after teaching small groups in awareness of nomia (Torgesen &amp; Davis, 1996). The measure consists of a single form with 10 subjects that require students to indicate which of the three words (represented by the
images) has the same first sound as the target word and 10 subjects that require students to indicate which of the four words (represented by the images) begins with a different first sound than the other three. The measure applies to small groups of 6 to 10 children and is not available. Students receive raw results that are standard. Nonword spelling
(second half of kindergarten; screen). This measure strongly predicts which kindergarten participants will show growth in mixing and segmentation after teaching phonological awareness of a small group. Pet nonwords (feg,, mub, gof, pid) make up the measure. Students receive one point for each phone they correctly represent in spelling. Rate of naming
digits (second half of kindergarten; screen). This measure strongly predicts which kindergarten students are likely to show growth in mixing after phonological awareness classes of a small group. The measure consists of six rows with single digit number in order on the 8 x 11 tab. Students are time-mixed as they name the digits as fast as they can, starting at
the top and continuing to the bottom. Students complete two trials using cards with differently arranged numbers. The result is based on the average time for two series. Yopp-SingerTest segmentation of phones (second half of kindergarten, first grade; screen). This test (Yopp, 1995) consists of 22 items and requires students to articulate each phone
separately in the words presented. The student receives credit only if all sounds are correctly displayed in one word. The student does not receive partial credit for saying /c/ or /c/ /at/ for the cat. One feature that distinguishes this screening measure from others is that students receive feedback after each response. If the child's answer is correct, the test
administrator says: That's right. If the student gives an incorrect answer, the examiner tells the student the correct answer. Moreover, if the student gives an incorrect answer, the examiner writes an error. Recording errors helps the teacher decide which remediation the student requires. The result of the student is the number of items correctly segmented into
individual phones. The test is carried out individually and requires about 5 to 10 minutes per child. Bruce phone deletion test (second half of daycare; screen). Bruce (1964) test estimates erasure of phone numbers, a more difficult and complex skill than segmentation (Yopp, 1995). The measure consists of 30 words from one to three syllables drawn from
words known to children between the ages of 5 and 61/2. The examiner asks the student to delete one phone from the beginning, middle or end of the word and utter the word that remains. The positions of deleted phones are randomly ordered throughout the test. The test is administered individually and requires 10 minutes to administer. Hearing analysis
test (second half of kindergarten; screen). This measure (Rosner &amp; Simon, 1971, quoted in MacDonald &amp; Cornwall, 1995) consists of 40 items arranged according to difficulties from deleting syllables with complex words to deleting syllables in multilayered words to deleting stepmothers at first, middle, and end positions. The teacher asks the
student to delete the syllable or phone and utter the word that remains. The measure is applied individually. Quick naming of letters, dynamic indicators of basic early literacy skills (second half of kindergarten, first grade; screen). Rapid Letter Naming, DIBELS (Kaminski &amp; Good, 1996) is another of many measures used to assess the ability to quickly
name students' letters. The measure has 18 alternative patterns and consists of 104 randomly selected upper and carcass letters represented on one page. The measure is given individually, and students have 1 minute to specify as many letters as they can in order appear on the page. Fluency of segmentation of phones, DIBELS (end of kindergarten, first
grade; Screen, Track Progress). Phoneme Segmentation Fluency, DIBELS (Kaminski &amp; Good, 1996) is one of many measures of segmentation. The measure has 18 alternative patterns. Each format consists of 10 words, each with two or three phones, randomly selected from word to pre-primer and an example of the levels of the Scribner basal
reading series. The measure shall be applied individually and shall be timed. Unlike the Yopp-Singer test, students don't get feedback on their answers, but they get results for partially accurate answers. In other words, for a cat, a student receives a grade 1 for the saying /c/, a grade 2 for the saying /c/ /at/, or a grade 3 for the saying /c/ /a/ /t/. Since this
measure estimates the number of accurate phones per minute, it is sensitive to growth and is therefore suitable for both screening and monitoring progress. Conclusion As we noted at the beginning of this article, efforts to understand the role of phonological awareness have far exceeded efforts to link research findings to classroom practices related to
phonological awareness. This article is an attempt to gather valuable information available about the role that phonological awareness plays in the early development of reading, research teaching strategies that address the needs of all children, instructional design principles that address the needs of children experiencing delays in early reading
development, and validated instruments available for screening and monitoring student progress in phonological awareness. Our description of the role that phonological awareness plays in the development of reading conspicuously does not solve the connection between phonological consciousness and spelling. This failure is not an oversight, nor should it
be perceived as a statement of our beliefs about the importance of spelling. We firmly believe that the results of the spelling survey (e.g. Templeton, 1995; Treiman, 1993) represent such a significant part of our reading knowledge base that they would go far beyond the length and scope of this article. Recent research on phonological awareness and
phonemic awareness, including how to teach and evaluate them, has made an extremely valuable contribution to our understanding of how to teach reading to children with learning disabilities or early reading delays. This, however, is not a cure for reading difficulties, but a significant advance in preventing and correcting reading difficulties so that more
children are willing to learn to read in our alphabetical writing system. About authors David J. Chard, PhD, is assistant professor of special education at the University of Texas at Austin. His current interests include research into professional development in early reading and analysis of children's in math classrooms. Shirley V Dickson, PhD, is assistant
professor of special education at Northern Illinois University. Her interests are research on phonological awareness and reading of teaching and models of cooperation in special education. Address: David J. Chard, University of Texas at Austin, Department of Special Education, SZB 408, Austin, TX 78712. Supplements Table A. Technical adequacy of
screening and monitoring measures the reliability test of phonological awareness-kindergarten (Torgesen &amp; Bryant, 1993) Concurrent with validity with segmentation and sound insulation (.50-.55); Considuous validity with word identification and analysis of the word Woodcock Reading Mastery Test-Revised (.60-.66); Predictive validity (.59-.75) Internal
consistency (.90-.91); Total Score Reliability (Cronbach's Alpha = .91) Nonword Spelling (Torgesen &amp; Davis, 1996) Internal consistency (.88) Digit Naming Rate (Torgesen &amp; Davis, 1996) Reliability in a fraction of half (.91) Yopp-Singer Phone Name Segmentation Test (Yopp, 1995) Construct validity with california achievement test substests (.38-
.78); Read and spelling prediction in grades 1-6 (-.05-.55; 16 of the 25 correlations were positive and significant) Cronbach's Alpha (.95) Bruce Phoneme Deletion Test (Bruce, 1964) Predictive validity of learning to read new words (.67) Cronbach's Alpha (.92) Auditory Analysis Test (Rosner &amp; Simon, 1971, cited in MacDonald &amp; Cornwall, 1995;
Yopp,1988) Predictive validity (accounted for 25% of the variant in word identification and spelling skills at age 17); Build validity for cronbach's Alpha (.78) Rapid Letter Naming (DIBELS) complex manic awareness Consternational criterion associated with standard reading diagnostic test (.50) and oral reading fluency (.45) Spearman-Brown Prophe Formula
for Motherhood (.83 for First Grade) Segment Fluency (DIBELS) Alternative Shape Reliability (.60 Spearman Prophecy Formula) Fluency of Oral Reading (Children's Educational Services, 1987) Coefficient with Stanford Reading Diagnostic Test, Woodcock reading mastery test-revised , and Peabody Individual Achievement Test (.52-.91) Alternative Form
Reliability (.97) Meaningless Word Fluency (DIBELS; R. H. Good, August 3, 1998, personal communication) Criterion reliability with curriculum-based reading measures (.80) Reliability of alternative form (high .80s) .80s)
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