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Populism and the election of 1896 answers

To continue enjoying our site, we ask you to confirm your identity as human. Thank you very much for your cooperation. The growing economic struggles of poor farmers during the 1870s and 1880s led to the populist movement. In 1896, populist issues became so important that Democratic presidential candidate William Jennings Bryan
promised to support them and went on to win most of the South and West. In this lesson, students read two populist speeches to explain why the movement gained such a broad appeal and powerful influence. Image: Photo of the Populist Convention in Nebraska taken by Solomon D. Butcher in 1892. From the Library of Congress. The
contradictory responses that political leaders had to the panic of 1893 driven more by economic-political interest or different views of what kind of country they wanted the United States to be? Wall Street Topsy-Turvy, The Famous 'Street' spends another hectic Black Friday... It is said in the Treasury that time has passed when the
government can help Wall Street. – Arkansas Gazette, May 5, 1893 (McMillan, 2010) In August 1893, President Grover Cleveland convened a special session of Congress to deal with the financial panic that hit the United States. Although historians have taken a more complex view of the causes of panic, in their message to the special
session, Cleveland looked back 3 years to the previous administration, and named the Sherman Silver Buy Act as the cause of panic: Our unfortunate situation is... . mainly charged with congressional legislation touching the purchase and minting of silver by the General Government. This legislation is incorporated into a statute approved
on July 14, 1890, which was the culmination of much unrest on the subject involved, and which can be considered a truce, after a long struggle, between supporters of the free silver coin and those who claim to be more conservative. (Cleveland, 1893) President Cleveland oversaw the repeal of the Sherman Silver Purchase Act before the
end of the year, and perhaps coincidentally, panic only intensified. Although the president characterized the Sherman Silver Buying Act as a truce between free silver advocates and those favoring a single standard (gold), this truce was short-term: the economic problems of the 1890s – as they did after a period of economic expansion –
brought renewed attention to the debate about what the country's federal monetary policy should be and , in particular, whether the value of your currency should be linked to gold or gold. Feelings were strong, and the debate spurred the 1896 presidential election. As seen through the lens of this election, it seemed to put the States of the
Midwest and The South against the states of the Northeast, bankers against farmers and rich against Poor. And there is an economic logic in this view. Farmers in the Midwest and South were carrying huge debts; therefore, they strongly favored free silver (supporting paper money with silver instead of gold) because it would put more
money into circulation and the dollars would be less valuable. Farmers could raise their own prices and charge more dollars while paying their debts more easily because debts were fixed at a fixed amount. On the other hand, the northeastern financial establishment – banking, business and rail – opposed free silver because they are
creditors. The support of dollars with silver meant that the loans would be paid with dollars that were worth less than the amount in the origination of the loan. The truce of the Sherman Silver Purchase Act set a double gold and silver standard. The truce solved a short-term political problem, but it did not please anyone. Democratic
President Grover Cleveland, entering his second unconscious term in 1893, believed that the economic problems related to the Panic of 1893 and the depressions in its aftermath were part of a normal business cycle that would eventually self-correct. However, as noted earlier, he also blamed the Sherman Silver Purchase Act of 1890. In
a way, the Silver Buying Act began a kind of vicious cycle: it required the federal government to issue money on paper to buy a large amount of silver. Silver could then be used to make coins. Paper money holders (bank notes) could redeem the notes for silver or gold. In response to the law, silver miners increased production. The flood
of silver in the market brought down the price of silver and as a result, bank note holders wanted to redeem their notes for gold. This demand for gold has stressed U.S. reserves. Cleveland convinced Congress to rescind the Silver Purchase Act. Although the termination of the act did not solve the problems facing the United States, it
intensified political conflicts between populists (the People's Party), trade unions, and traditional Republican and Democratic political parties, which populists believed were controlled by wealthy commercial interests. As the depression continued, the political debate intensified. This debate is the focus of this lesson. The lesson gives
students the opportunity to consider whether the different responses to the Panic of 1893 reflected contradictory philosophical views of the type of country Americans wanted the United States to be or were more driven by economic interest. The lesson was designed for use in a U.S. history course when students study the United States in
the late 19th century. economic events of the 1890s reflected different political philosophies. The economic interest of different constituencies with their opinions on the appropriate response to the Panic of 1893. Be able to: Interpret a political drawing. Infer the underlying reasons for different approaches to addressing the economic
problems of the 1890s. Combine data from a variety of primary sources to evaluate a hypothesis about past events. Day 1 of 2 ENTRY Distribute 1896 Electoral Drawings (Feature 1), explaining that the two drawings appeared in the months before the presidential election, which pitted Democrat William Jennings Bryan (who was also a
Popular Party candidate) against Republican William McKinley. These drawings are not easy for a contemporary audience to understand. Give students time to examine the two cartoons carefully, noting what they notice about the images and words used. The discussion will probably need guidance. Consider asking the following
questions: What did you first notice about the two cartoons? [Students' responses vary.] What does the title of the first cartoon say about the cartoonist's message? What are the witches cooking? What are the ingredients? What is the fuel for the kitchen fire? [The title suggests that the cartoonist thinks that some groups are inventing
problems. The ingredients are a mixture of ideas of demonstrative-popocratic doctrine: Repudiation: rejection of democrats to the pro-business wing of their party, represented by President Cleveland Anarchy: A rejection of every government or Fiatism law: The government's attribution of value to paper money that has no intrinsic value,
usually paper money that is not backed by gold or silver Sofistry: The use of philosophical arguments to deceive people The cartoonist shows the fire being fueled by doubt , sectionism, discontent, demagoguery (demagoguery — appealing to people's prejudices) and prejudice.] What does the title of the second cartoon say about the
cartoonist's message? [The cartoonist thinks the Republican Party has strayed from its roots as Abraham Lincoln's party and support for the common man in favor of theft by the rich. In the 1890s, the Rothschilds were a prominent European banking family with interests in railways, but the use of the name may also reflect antisemitism.]
Who are the people on the left side of the cartoon? What are they doing? [They are rich men, who are voting for the Republicans.] What's going on with the people on the right? Who are they? [These people are the families of workers, who cannot meet the needs of life. They may be going to the house of the poor.] Based on these two
drawings, what were some of the problems in the 1896 election? [Students' answers may vary, but should include economic issues that divide people by political party, by wealth, by and the section of the country where they lived and worked.] LESSON STRATEGIES AND ACTIVITIES Examining factors that shape a one Views Explain
that many different factors can shape a person's opinion on an issue such as whether the United States should link the value of its money only to its gold reserves or to gold and silver. Two important factors are philosophical views and self-interest, including political calculations. Philosophical views refer to people's ideas about which
values are most important and the means by which these values can be achieved or maintained. In public policy matters, self-interest often refers to the economic needs that people have or believe they have. For those who hold elective office, self-interest can be equated with political advantage. For example, it may be in a politician's
interest to take a position that gets votes, whether or not that position is aligned with his values. To illustrate the distinction, distribute Philosophy or Self-Interest: What is it? (Feature 2) and invite students to decide which reasons are based on political philosophy and that are based on economic interest. When students have completed the
assignment, review their answers with them. The most likely answers are provided in the Teacher's Guide section of Resource 2, but students may be able to make a case for other responses. Discuss the results of this activity with students. Start by asking them what they notice about their answers. If these points do not emerge
spontaneously, ask students: How do you distinguish between reasons based on philosophy and those based on self-interest? [For the purposes of this lesson, philosophy-based reasons tend to be more general, contain the words think or believe, and identify broad political approaches not linked to a specific need or lack of the person.
Self-interest-based reasons will tend to be more specific, use the words need or want and link political approaches to specific individual objectives.] It points out that it is not always easy to distinguish what is behind an individual's position, and that a person can be motivated by both philosophy and self-interest; for example, a politician in
the 1890s could have sincerely believed that bimetallism would help achieve an economy that would work for all economic classes, while calculating that taking that position could win votes. Based on the cartoons they examined and discussed, invite students to develop a hypothesis about whether the positions taken in the 1896 election
were driven predominantly by their own interests, including political calculus, or by governance philosophies and a view of what kind of country the United States should be. Tell students that they will have the opportunity to test their hypotheses in the rest of this lesson. Day 2 of Analyzing Speeches of Presidential Candidates Review with
Students What They Learned About the Panic of 1893 and the Economy Economy that followed. Remind students that differences in economic policy have become focused on whether the United States should remain in the gold standard or have a bimetallic policy (gold and silver). Republicans favored the gold standard, as did some
Democrats called Bourbon Democrats; Populists and non-bourbon Democrats favored bimetallism. With Grover Cleveland, a Bourbon Democrat, in the White House, the Republicans did very well in the 1894 midterm election, a fact that may have influenced the direction the Democratic Party chose in 1896. Organize the class into small
groups and give each group several copies of excerpts from the speeches of William Jennings Bryan and William McKinley (Resource 3). Tell students that during the remainder of the class period, they should (1) read the two excerpts, (2) identify values or traditions that the two candidates suggest they are advocating, and (3) look for
evidence that candidates are appealing to the self-interest of voters. When the groups have completed their analysis, students report. Overall, do they think that the positions taken by the two candidates are based on different philosophies about the type of country the United States should be or for more political reasons (i.e., calls for the
self-interest of voters to win votes)? What's their evidence? They can be based not only on the documents in this class, but also on the knowledge of their previous study of the period. Analyzing campaign posters Tell students that you'll give them one more set of data for their analysis. Distribute the 1896 Campaign Posters (Feature 4)
and give student groups time to examine the posters to see what these sources can add to their understanding of the differences between the two candidates' responses to the economic problems the United States has faced since the Panic of 1893. Based on their analysis, who do students think would be more likely to support McKinley
and who would support Bryan? You may have students working from the list in Feature 2 to tell who each of the people listed would vote for. Alternatively, make them choose between peers who can support different candidates: Easterner – Westerner Factory worker - Owner of the Farmer factory - Owner of the Banker railway - Person
who lost their savings when the bank failed Ask students to return to the hypothesis they developed on the 1st. Did your analysis of the additional data -- the speeches and campaign posters -- confirm or refute your hypothesis? What else would they need to know to answer the question more definitively? Draw students about the types of
documents they can read that they would find believable. Students may want to seek consistency by looking at positions that the same people had taken in the past (or in the future). They may be interested in personal documents that offer a less guarded view of and events or, for another perspective, journalistic coverage of the events of
the time. Inform students that the Panic of 1893 and economic depressions in its aftermath had significant real-world consequences for the United States in the late 19th century. Unemployment rose to 17-19%, and remained above 15% for 5 years. Many middle class members could not afford their mortgages and thus lost their homes.
Foreign investors sold their shares in U.S. companies to withdraw bank notes for gold, causing the U.S. gold supply to fall to its minimum, statutory level and silver value to decline. Farm prices fell, and major strikes have occurred in several key industries, including coal mining and railways. As historian Douglas Steeples and economist
David Whitten (1998) wrote: Difficult times have intensified social sensitivity to a wide range of problems that accompany industrialization, making them worse. ADDITIONAL STANDARDS The Core Common Core Standards (CCSS). ELA-Literacy.CCRA.R.7. Integrate and evaluate content presented in various media and formats,
including visual and quantitatively, as well as in words. The CCSS. ELA-Literacy.RI.9-10.8. Outline and evaluate the specific argument and claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning. The CCSS. ELA-Literacy.RH.11-12.6. Evaluate
the different views of the authors on the same event or historical issue, evaluating the authors' claims, reasoning and evidence. The Teaching, Career and Civic Life Framework (C3) for Social Studies State Standards D2. Evaluate how historical events and developments have been shaped by unique circumstances of time and place, as
well as broader historical contexts. D2. His.2.9-12. Analyze change and continuity in historical eras. Ncss National Curriculum Standards of Social Studies 2. Time, continuity and change. Social study programs should include experiences that provide the study of the past and its legacy. 5. Individuals, Groups and Institutions. Social study
programs should include experiences that provide for the study of interactions between individuals, groups and institutions. 6. Power, Authority and Government. Social studies programs should include experiences that provide for the study of how people create, interact, and change power, authority, and governance structures. 7.
Production, Distribution and Consumption. Social studies programs should include experiences that provide for the study of how people create, interact, and change power, authority, and governance structures. National Center for Thought Patterns History 3.B. Historical Analysis and Interpretation. Consider multiple scans of various
peoples in the past, demonstrating their different motives, beliefs, interests, hopes and fears. 4.C. Historical Research Capabilities. Interrogate historical data, discovering the social, political and economic context in which they were created; test the data source for its credibility, authority, authenticity, internal consistency and
completeness; and detect and evaluate bias, distortion and propaganda by omission, suppression or invention of facts. 5.A. Historical Issues. Identify problems and problems in the past and analyze the interests, values, perspectives and views of those involved in the situation. National Center for History in the Schools's United States
History Content Standards Era 6: The Development of the Industrial United States (1870-1900), Standard 3C. Student understands how Americans dealt with social, economic, and political issues. REFERENCES CITED IN 1896. (2000a). Double double, toil and problems, fire burn and cauldron bubble. [Political cartoon originally
published in the Los Angeles Times, August 20, 1896]. Recovered projects.vassar.edu/1896/0820lat.html 1896. (2000b). Excerpts from William McKinley's acceptance speech to the G.O.P. Notification Committee [From the Cleveland Gazette, originally published on August 8, 1896]. Recovered
projects.vassar.edu/1896/mckinleyaddress.html 1896. (2000c). It is no longer the Republican Party of Lincoln, but of theft and Rothschilds. [Political cartoon originally published on Sound Money, October 22, 1896]. Retrieved projects.vassar.edu/1896/1022csm.html Cleveland, G. (1893, August 8). Special session message (August 8,
1893). Recovered from historical millercenter.org/president/speeches/detail/3759. (N.D.). Bryan's golden cross speech: hypnotizing the masses. Recovered from the historymatters.gmu.edu/d/5354/ of Congress. (2012a). Democratic candidates for President William J. Bryan of Nebraska [and] Arthur Sewall of Maine for vice president
nominated in Chicago, Illinois, Friday, July 10, 1896. Recovered from the www.loc.gov/pictures/resource/cph.3a23056/ Of Congress. (2012b). William McKinley, portrait of head and shoulders, and Garret A. Hobart, portrait of head and shoulders, facing left; in ovais embroidered with U.S. flags, Uncle Sam between. Retrieved
www.loc.gov/pictures/resource/cph.3b05920/ McMillan, A. (2010). Panic of 1893. Recovered from Steeples, D., &amp; Whitten, D. (1998). Democracy in despair: The depression of 1893. Westport, CT: Greenwood Press. Taylor, Q. P. (2005). Money and politics in the land of Oz. Independent Review. Recovered from Activity 1 Economics
scholars noted that L. Frank Baum's Wonderful Wizard of Oz may have been as an allegory for for silver debate taking place in the late 1800s (Taylor, 2005). Challenge students to identify who or what each character represented—Dorothy the Scarecrow, the Tin Man, the Cowardly Lion, the Wicked Witch of the East. What does the
Yellow Brick Road mean? Students can watch the film or read the script ( , place an interpretation, and then research the question to defend an informed conclusion in a short paper. Activity 2 points out that the Republicans won the 1896 election. What can students expect to happen to the U.S. currency and the relationship between
government and the economy? Whether as an independent research project or as part of your ongoing work in U.S. history, ask students if the approach presented on the Republican platform has actually been enacted and, if so, for that purpose. They can also look for later political leaders who picked up ideas from populist and
democratic platforms. Although rejected in 1896, were any of these ideas adopted later? What does this suggest about how ideas have entered the public agenda throughout U.S. history? Story?
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