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What does mainstream classroom mean

                 In 1975, Public Law 94-142 was established by the National Assembly.  That law requires all children to be educated in the least restricted environment.  It is, basically, special education law.  Among them is the idea of integration.  Mainstreaming means nothing more than moving a child out of both closed special education
classes and pull-out programs and put him/her in a regular classroom – in the mainstream of school.  (Classes are generally considered mainstream.)  But, this legal explanation works from the idea that the individual child can be better served by not placing him or her in the classroom regularly, that some children may learn better in more
sheltered environments, such as closed classes.  All children receiving this service do so on the basis of both a battery of tests and conferences with educators, psychometrists and parents, which results in a personal education plan (IEP) for the child.  These people decide to what extent the child will be in regular classes, pulling out
programs, and/or closed classes (parents have absolute veto power).  In fact, most special education children spend most of their time in regular, or orthodox classes.          Unfortunately, this is a relatively expensive program.  About 12% of children in U.S. public schools receive special education services.  Something in the neighborhood
of 35% of the school's academic budget goes to support it.  (I think it's important to differentiate between a learning budget and a budget. The learning budget is part of a budget that actually supports classroom activities; it is about 60 - 65% of the total education budget.)          Inclusion is a little harder to determine exactly, because
exactly how it will be worked out varies from program to program.  It has not been widely practiced and, therefore, there are many variations.          In general, though, inclusion differs from integration where it will eliminate quite a lot of pull-outs and closed classes.  Children with special needs will be included in regular ed classes.  These
students will still have IEPs, but efforts to complete the IEPs will be made in regular classes, which in perhaps 10% – 20% of cases have been made.  In an expression of inclusion, special education teachers will go into formal classes and work with students in that environment.  So will not eliminate special education services, but a
change in their delivery position.  The problem often mentioned with this approach is that it will lead to less attention to students by the same number of special education teachers, less the same number of students follow the same number of special education teachers, or the same amount of attention to the same number of students by
more special education teachers.  One possible way to prevent any things from happening, of course, is to transfer part of the special educational responsibility to the regular classroom teachers.  Of course, most teachers regularly object to that, because they don't feel they have been adequately trained to deal with the special needs of
children.          I don't want to get into professional relatives and children.  It is important to understand that these are two different ways to enact PL 94-142.  The main feature of inclusion is that it will eliminate, or at least reduce the number of, closed (or separate) special education programs and perhaps specifically ed. pull-outs as well. 
Special education teachers, instead of teaching in their classrooms, will go into regular education classrooms and help special education students in that environment.  These examples are from corpora and from sources on the web. Any of the comments in the examples do not represent the opinions of Cambridge Dictionary editors or
those of Cambridge University Press or its licensees. As part of a larger study involving the inserting of children with disabilities into formal classroom settings, this study looks at existing materials on cooperative learning in the classroom. From Cambridge English Corpus To design effective forms of bilingual support, it is necessary to
intervene in rebuilding the speech on 'good practice' in formal classroom teaching. From Cambridge English Corpus It is not intended that every child with a disability or difficulty should be in an orthodox classroom all the time. From the Hansard archive The general agreement is promotion nor military against the integration of such
children into the orthodox classroom. From the Hansard archive I have not yet been given a very good reason why someone in a wheelchair should not be in a formal classroom. From the Hansard Hoa archive involves putting children with very special needs in an orthodox classroom and keeping your fingers crossed for an effective
social experience, denying opportunities; it doesn't offer it. From the Hansard Archive These students spend the rest of the day in the orthodox classroom. From Wikipedia This example is from Wikipedia and can be reused under the CC BY-SA license. Some students with special needs are fully included in the orthodox classroom, with
accommodation or modifications as needed. From Wikipedia This example is from Wikipedia and can be reused under the CC BY-SA license. They must be able to succeed in the orthodox classroom with support services. From Wikipedia This example is from Wikipedia and can be reused under the CC BY-SA license. This article a
functional view of language to frame and analyze language and content issues in formal classrooms. From Cambridge English Corpus Research to the teaching and learning of languages and content in formal classrooms research tends to regard content as a fixed body of knowledge that is (re) built by the learning person. From
Cambridge English Corpus In a large-scale screening study, one in ten children in orthodox classes was identified with working memory deficits. From Wikipedia This example is from Wikipedia and can be reused under the CC BY-SA license. These examples are from corpora and from sources on the web. Any of the comments in the
examples do not represent the opinions of Cambridge Dictionary editors or those of Cambridge University Press or its licensees. Not to be confused with Integration (education). Disability Theory and Theoretical Disability Models Ableism/Disablism Health Social Education Model Integrating Individual Education Programs (IEP) Needs
Special School Learning Disabilities Physical Language Therapy Social Impact Disability Movement Right to Integrate First Language Pejorative Terms of Personal Assistance Staff Support Un licensed Support (ADLs) Orthopedics and Prosthetic Braces Support Mobile Life Support Technology Supporting Physical Accessibility Design
Universal Web Design Accessibility Socio-Economic Support Social Security Disability Insurance Supplemented Income Security Tickets for Working Disabilities Disability Benefits Disability Railcard Freedom Pass via Guaranteed Income for Serious Disability Groups Organization National Telecommunications Institute of International
Disability Research Institute (DPI) Accessibility sports disability Paralympic Games Special Paralympic Games People with Disabilities Invictus Games Culture Disability in the arts Disability Arts in the media DisabilityListsvte Mainstreaming, in the educational context, is the practice of placing students with special education services in a
general education classroom for specific periods of time based on their skills. [1] To clarify, this means that students who are part of a special education class will participate in regular education classes at certain times suitable for special education students. These students may attend art or physical education in regular education classes.
Sometimes these students will attend mathematics and science in a separate classroom, but attend English in a general education class. Integrated practice schools believe that students with special needs cannot operate in a general education classroom to a certain extent belonging to a special educational environment. [2] Access to a
special education class often referred to as a separate classroom or resource room, which is valuable to students with Students have the ability to work one-on-one with special education teachers, addressing any remediation needs during the school day. Many researchers, educators, and parents have advocated for the importance of
these classes among political environments that favor their elimination. [3] Usually integrated students will have certain supports that they will bring to the general education classroom. A common support is to bring a one-on-one aide to support them. Other equipment can be tools from their special education class to assist them in
keeping up with the needs of the general education class. This can be a device that helps deaf students communicate with their friends, a special chair for a student diagnosed with A.D.H.D., or a special desk for a student in a wheelchair. Some of these students may need accommodation during exercises or tests. [4] Advocates of both
the philosophy of educational integration assert that educating children with disabilities along with their non-disabled promotes understanding and tolerance, better preparing students for all possibilities to operate in the world outside of school. [5] Children with special needs may face social stigma due to being integrated, but can also help
them develop socially. [6] There is often a lot of confusion between the terms integrated and inclusive. Often these terms are used instead of each other, but they mean two very different things. Integrated students are part of a special education class. When they enter the regular education class for certain subjects, this is considered
integrated. Meanwhile, students who integrate as students in the education class regularly receive special education services. Generally, a student's education is not integrated or integrated based on the least restricting environment, which can be identified in the student's IEP. [7] Dr Kenneth Shore commented on the least restrictive
environment by declaring, Identifying the least restrictive environment for a particular student requires balancing the need for the child to learn to integrate socially with his non-disabled colleagues with the need for the child to receive guidance tailored to his or her abilities. [8] Benefits for students with disabilities Higher academic
achievement: Integration has shown more academic performance than exclude practice. [9] For example, the National Center for Learning Disabilities Research found that the graduation rate of all students with disabilities in the United States increased by 14% between 1984 and 1997, although this report does not distinguish between
students enrolled in integrated, inclusive or segregated programs. [10] Access to a resource room for direct instruction has shown effectiveness in increasing students' academic skills and thus increasing the likelihood of being applied by students in a establish education. [11] Compared to full-time classes in a special education class or
special school, both part-time and full-time classes in regular classrooms have been shown to improve academic performance in students with mild learning disabilities, as well as improve their long-term behavior. [12] Higher self-esteem: By being included in a regular paced education, students with disabilities have shown more
confidence and shown qualities of improving self-effectiveness. All students in California who went to another school before attending an integrated program were required to fill out an assessment of their old school versus the integration program. The assessments showed that among all students with disabilities 96% felt they were more
confident, 3% thought they had the same experience as an excluded student, and 1% felt they had less self-esteem. Overall, students feel that they are equal with their friends and feel that they should not be treated differently. [13] Better social skills: Any type of inclusive practice, including integration, allows students with disabilities to
learn social skills through observation, better understanding of the world around them, and becoming part of the common community. Integration is especially beneficial for children with autism and ADHD. By interacting with non-disabled children of the same age, children with autism were observed to be six times more likely to engage in
social relationships outside the classroom. [14] Because children with autism spectrum disorder have severe preferences and anolysesm in social communication and interaction,[15] increased interaction with typical children may benefit them. The same 1999 study found that students with Down syndrome were three times more likely to
communicate with others. Integration also benefits other children. It opens communication lines between students with disabilities and their colleagues. If they are included in classroom activities, all students become more sensitive to the fact that these students may need additional support. Benefits for non-disabled students There are
studies that show that educating non-disabled students and students with disabilities together creates an atmosphere of understanding and tolerance that better prepares students of all abilities to operate in the world outside of school. Students without disabilities participating in an in-part physical education program report increased
concepts of themselves, tolerance, value themselves, and a better understanding of others. [16] The students also reported that the integration program was important because it prepared them to deal with disabilities in their own lives. [17] The positive aspects that come from inclusion are often attributed to the theory of exposure. [18]
Communication theory confirms that often, meaningfully, and interactions between people with differences tend to create changes in attitudes. [19] Disadvantages Although integration in education has been shown to be beneficial, there are also disadvantages to the system. Balancing with the academic education of non-disabled students
A potentially serious disadvantage to integration is that an integrated student may require more attention from the teacher than non-disabled students in a shared classroom. Therefore, time and attention can be taken away from the rest of the class to meet the needs of a single student with special needs. The effect that an integrated
student has across the class depends strongly on the specific defects in question and the resources available for support. In many cases, this problem can be alleviated by placing an assistant in the classroom to support students with special needs, although this increases the costs associated with educating this child. [20] The additional
cost of an assistant in a classroom to meet the needs of special education students can be compensated by not funding a teacher in an entirely separate classroom when integration does not occur. Teachers are encouraged to teach the entire classroom in different ways. This includes being less abstract and more specific in content,
changing lighting, simplifying the design of the classroom, and having predictable structures and habits instead of newness. [22] Harm to the academic education of students with disabilities Some studies have suggested that teachers who are not aware of - and may then choose not to apply - necessary modifications to students with
special needs are also resistant to having these students in class. [23] This can lead to the withdrawal of students with disabilities as well as a decrease in overall classroom productivity. Interactions between teachers and students It has been found that educators generally provide 98.7% of their teaching time as classroom interaction.
Students with disabilities have been known to require a significant amount of personal attention with classroom teachers. Children with disabilities spend twice as much time in full-class activities as in one-to-one activities due to the number of classroom-based teaching, but these students are likely to participate in class-based learning
activities such as writing, reading, and participation, showing that group-based activities do not meet the needs of students with disabilities as much as personal work. [24] It is known that integrated students receive a greater proportion of the total class teacher's time than regular education students. However this did not lead to an
increase in teaching time learning. Students integrated in low-risk classes receive more non-learning adjustments from classroom teachers than students integrated in average and above-average classes or students regular education. [25] As a result, with special education needs (SEN) spending 25% of their time working outside the
classroom and reducing teacher interaction throughout the classroom from 30% to 22%. Therefore, integrated students will spend time in a resource room where they can get more personal attention from teachers. [26] Conversely, there has been an increase in the number of teaching assistants (TAs) in orthodox settings to support
students' learning and integration with SEN. Interaction with TAs has become an integral part of the educational experience for students with SEN, resulting in TA interactions accounting for a fifth of all SEN experienced student observations. Observations show that the higher the student's SEN level, the more likely it is that students will
interact more with TA than their classroom teachers. A survey conducted in the UK (2000), consisting of 300 teachers, found that two-thirds of students with SEN regularly work with TAs on average 3.7 hours per week. Therefore, the use of TAs to assist students with SEN has become an established part of scholars in an orthodox setting,
and interaction with TAs includes an important part of their daily classroom experience. The survey concluded that TAs were used as an alternative to teacher support, which has shown that the unexpected and disturbing consequences for students with SEN. It has been suggested that the bringing of TAs into the orthodox classroom to
support students with SEN has led to their educational experience separated from the students not sen, which in turn raises concerns about how schools choose to support students with SEN.[27] Social issues Compared to students with disabilities, students who are integrated only in certain classes or at certain times may feel consciable
or rejected by classmates. They can become targets of bullying. Integrated students may feel embarrassed by the additional services they receive in a regular classroom, such as an assistant to help with writing work or to help students manage behavior. Some students with disabilities may feel more comfortable in an environment where
most students are working at the same level or with the same support. In the United States, students with autism spectrum disorder are more often the target of bullying than non-a autism students, especially when their education program gives them regular contact with non-a autism students. [28] In addition, students with special needs
can easily get lost in a regular education class. In some cases, they can be disruptive and may affect the learning environment of other students. [26] As seen above, there are many social problems; however, a buddy system has been shown to improve these issues. Through having a system of friends a high school student will be paired
with a disability. In this way, the younger student is offered a positive relationship with a fellow student. The friendship system aims to help young students learn the benefits of having and maintaining a positive and supportive friendship. Social issues are improved because high school students help change the social experience of young
children through this formed friendship. [29] Cost schools are required to provide special education services but may not be provided with additional financial resources. A 2005 study conducted by the Special Education Expenditure Program (SEEP) found that the cost of educating a student with special needs is between $10,558 and
$20,000. For comparison, educating a student who doesn't need special education services costs $6,556. The average cost of educating students with special needs is 1.6 times higher than for high school students. [26] The particular consequence for deaf students is a low-rate disability, which means that a deaf child will usually be the
only student in the class with hearing loss. [30] This led to a special set of problems in the orthodox classroom. Although other students with disabilities may be isolated and bullied by non-disabled people, they often share a common language. This is not the case for deaf students. Few people in the orthodox academic context know sign
language, which means that communication barriers are large and can have a negative impact on both academic achievement and social development. Social skills are key to a child's healthy development and then success as an adult. [31] Although many studies show that good academic outcomes for deaf children are placed in an
orthodox classroom, the study also found that deaf children were isolated and psychological problems were higher than deaf students associated with other deaf children. [31] In order for friendship to form, communication is a necessity. [31] For deaf children who are unable to use effective methods of communication with those around
them, the difficulty of getting new friendships often leads to isolation and a decrease in self-esteem. [31] A study of kindergarten children found that listening to kindergarteners did not seem to regulate the way they communicated with deaf children. Instead, they continue to use simple, effective words with hearing, but not deaf, partners.
This shows the isolation of deaf children, and discredits the idea that deaf and auditory children's communication skills will be enhanced by interacting with each other. [32] In many cases, listening to children does not understand what it means when another child is deaf. This leads to frustration when the deaf child's words are unclear or
when the deaf child asks for repeated repetition. Culturally acceptable communication strategies for deaf children, such as beatings or touching others, which can also cause deaf children to be rejected by colleagues because such behaviors are not always considered acceptable in integrating auditory culture. [31] Research has suggested
that a deaf child's position in special schools or classes may be more attractive to deaf students than to other people with disabilities. This is mainly due to greater social benefits for students. [30] The remaining knowledge that children hear can reach is often lost on deaf children. A listening child can listen in adult conversations, TV, radio
and news to learn things that are not taught specifically or told to them. [31] This was not the case with deaf children who, in the auditory environment, could only find out what was communicated directly to them. This often leads to gaps in general knowledge, which can harm academic success and social interaction. The impact of
integrating deaf culture is also an important issue for deaf culture advocates. The proportion of children enrolled in boarding schools for the deaf is declining, as many parents hear sending their children to an orthodox school in the hope of preparing their children for life in the hearing world. In the past, deaf schools and clubs have been
the center of deaf culture. Traditions, stories, and values grow and are fostered in these settings, but because of low rates of deafness, this same environment cannot be doubled in the orthodox environment. In addition to reducing the socialization of a deaf child in a hearing school, deaf community advocates are also worried that the
disappearance of residential deaf schools will lead to a weakening of deaf culture and of the community. Alternatives: what integrates are not alternatives to integrating for the special needs of students is to separate, integrate and exclude students from the school. Often, the individual needs of students are the motivation behind the choice
of integration or another style of education. Integration does not involve putting a full-time child in a special school. Integration does not involve placing a full-time child in a regular classroom. A student who spends the day in a regular class with non-disabled colleagues is considered fully inclusive. Most students have mild disabilities such
as dyslexia or attentionless disorder, or with cognitive disabilities such as diabetes that are fully included. Integration is not related to teaching children outside of school. A student who is taught in an organization (such as a hospital) or at home (such as while recovering from a serious illness) is excluded. Such a student may receive
individual or may attend small group teaching. A student who was removed from school may or may not have been expelled from the school. History integrated in U.S. schools See also: more: (Education) Before the Education for Children with Disabilities Act (EHA) was enacted in 1975, U.S. public schools educated only 1 in 5 children
with disabilities. [33] Approximately 200,000[33] children with disabilities such as deafness or mental retardation live in state institutions that provide limited or no educational or rehabilitation services,[34] and more than one million children are excluded from school. [33] Another 3.5 million children with disabilities attended school but did
not receive the educational services they needed. [33] Many of these children are segregated in special buildings or programs that do not allow them to interact with students without disabilities nor provide them with basic learning skills. The EHA, later renamed the Disability Education Act (IDEA), requires schools to provide specialized
education services for children with disabilities. The ultimate goal is to help these students live more independent lives in their communities, primarily by compulsory access to the general educational standards of the public school system. Initially, children with disabilities are often placed in specially hesothedal educational classes, making
it difficult for any of their difficulties to be properly addressed. In the 1980s, the integrated model began to be used more often as a result of the requirement to place children in the least restrictive environment (Clearinghouse, E. 2003). Students with relatively small disabilities are integrated into regular classes, while large students with
disabilities remain in segregated special classes, with the opportunity to become one of the normal students for up to several hours a day. Many parents and educators advocate allowing students with disabilities to be in the classroom with their non-disabled peers. In 1997, IDEA was amended to strengthen requirements for proper
integration for students with disabilities. IEPs must be more clearly related to the general education program, children with disabilities must be included in most state and local assessments, such as high school graduation exams, and regular progress reports must be made to parents. All public schools in the United States are responsible
for the cost of providing appropriate public education free of charge as required by federal law. Integrating or putting in regular education classes, with additional aid and services if necessary, is now the preferred location for all children. Children with disabilities can be placed in a more restrictive environment only if the nature or severity of
the disability makes it impossible to provide an appropriate education in the regular classroom. It is estimated that in 2009 292,600 children attending school in Australia were diagnosed with the disease Also this year, it was found that there was a higher participation rate in school activities coming from children with disabilities than
children without one. It has been pointed out that nearly one in ten boys in school (186,000) have been diagnosed with disabilities where the level of girls in a school (106,600) diagnosed with disability is about one in sixteen. In orthodox schools, it was shown that primary schools had a higher number of students with disabilities with a high
9.1% where pupils in secondary schools had only 7.4% had disabilities. Of the 71,000 school students with disabilities, 64.7% are known to have severe limits or core activation. It has also been shown that children with special needs in Australia demonstrate higher academic performance when in an orthodox school where they have been
given the opportunity to participate in higher levels of education and activities. Having children with disabilities in an orthodox school has also been shown to increase communication and advocacy skills independently. [35] In Australia there has been a small shift from orthodox schools since 2003. Students with disabilities have begun
attending special schools at an increasing rate instead of participating in formal programs in schools. By 2015, there had been a 33% increase in students with disabilities attending a special school. Students with disabilities attending formal schools fell by 22% in the same time frame. This change in schooling may be a reflection of the
experience students with disabilities are having in each of the respective types of schools. Students with disabilities can find special schools to have more adequate support for the severity or type of disability they have. Students with disabilities still regularly attend integrated schools, despite the current shift to special schools. This priority
can be achieved for improvement in the Australian education system when integrating students into providing students with the right resources and support. [36] Sri Lanka's Access to Special Education for Students with Disabilities was introduced to Sri Lanka with general education reform in 1997. This section of the law includes 19
reforms that improve the development of teacher curriculum and training, in addition to access to special education. The changes made in Sri Lanka's education system created by this reform are allowing students more broad access to special education using integrated programs. In 2000, the majority of classes offered to students with
disabilities were accessible only in special education units. During the same period, children with disabilities of school age did not or did not have access to education at a very high rate. Boys with access to education at a higher rate than girls, with boys having a rate of 59.5% and only 40.5% for girls. The Convention on the Rights of
Persons with Disabilities (CRPD) was finally ratified in Sri Lanka in 2016, a step in the right direction regarding the importance and rights of students with disabilities in the classroom. Although Sri Lanka integrates programs intended to include students with disabilities in formal education, the country of Sri Lanka has not made significant
progress enough to implement any kind of effective disability rights law. This has led to a lack of framework for integrated programs, as well as rights, for students with disabilities in this country. A big problem in Sri Lanka when trying to implement educational integration is confusion about what integration is. There is a lack of clarity about
terms including terms such as inclusion and integration used instead of each other. Problems related to a lack of orientation and understanding with integrated programs stem from the new of such programs in Sri Lanka. Teachers in Sri Lanka find that when working in integrating classrooms, they are prepared to manage students with
disabilities because they are not taught integrated strategies when they are trained before the service or in the service. The education system in Sri Lanka also lacks classroom teaching support and little collaboration between teachers and special education teachers in schools. To create an effective integrated environment, these factors
must be addressed and corrected to improve integration programs in Sri Lanka. [37] The Chinese context The idea of integration education became the main approach and focus in education at the end of Mao Zedong's era. This reform comes with many challenges, such as unacceptable school culture, inadequate teacher preparation,
and lack or insufficient resources. This geographical area has suffered a lot of problems dealing with the economy and socialization. The problem is due to the rapid changes that have been made in the country. The efforts that have been made in this education reform have caused problems because the country is so unique with its
history, politics and culture.36 China had no schools for individuals with disabilities until American and European missionaries established institutions for the blind and deaf. This began in Beijing and Shandong Province in the 19th century. In 1949, the People's Republic of China was founded and has a population of more than 450 million.
There are only 42 special schools with about 2000 students attending. Students attending these special schools are deaf or visually impaired. Thirty-four schools are private and are administered by religious or charitable organizations. The represents more than one housing environment. In the 1950s education became the challenge of
concentration and over the next twenty-five years special schools increased as well as the student population attended a special school. In 1965, there were 266 special schools, and 22,850 students attended these schools. Over the next ten years, it was during the Cultural Revolution that education was a stalemate and only three
schools were established. At this time, these schools were limited to deaf and visually impaired people, but with the influence ofmunism, things began to change in these special schools and the idea of special education. [38] The new focus of education in particular is to associate it with the goal of national education and that is to nurture
successful individuals as workers and socialists. Medicine has taken a leap with a new perspective on remedial education and deficit compensation and a focus on restoring students' psychological and eresting deficits. With all these new changes, in 1979 China began to realize that children with intellectual disabilities should attend these
special schools. In 1987, a national survey was conducted and acknowledged that about 51 million people as well as 8.17 million school-age children have disabilities. China has expanded the idea of what people with disabilities need to learn specifically and led to six categories: hearing and speaking impairments, visual impairments,
physical disabilities, intellectual disabilities, mental disabilities and multiple disabilities. [38] In the late 1980s, Deng xiaoping led the country and demanded a focus on economic development. As a result of this growth of the economy is more resources for education and in return, education serves the community. Science and technology is
how the education system is driven to succeed. Reforms show that greater autonomy needs to be present in schools, and compulsory education implementation is a must for all children. The provision for special education is a major part of reform. The rate at which students are rejected in the past into schools has increased. There are a
lot of kids who need education and they have figured out how to get it for them effectively. [38] Goals such as equal opportunity and excellence for everyone were the post-Maoist-China focus. In 1982, the new law required education and social support for people with special educational needs. In 1986, the Compulsory Education Law of
the People's Republic of China was passed by the National People's Congress. This supports the idea that states must establish special schools or classes for people with hearing, vision, or intellectual disabilities. This law began the foundation for special education in China. [38] Since the 1980s, China has education classrooms in the
districts in which they reside. The idea is called, sui ban jiu du and this simply means learning in a regular class. Students need special education services placed in general education classes for more than one reason. It has helped solve the problems of low enrollion rates of children with disabilities and the lack of special education
teachers. It has become a very successful and effective educational method in China. [39] The Salamanca Declaration asks countries to investigate the idea of integration education and apply it to help achieve Education for all. Integration is an idea that helps people visualize that everyone has the right to learn and participate fully in the
classroom. This empowers everyone to participate and to accept difference and diversity. It's about equal opportunity for effective education. It is about children having the opportunity to receive services in high-quality and age-appropriate general education classes. It's about having support from all around and knowing that they are
accepted and belong to that community. It's about reaching and meeting the needs of all students and that's the goal of the education system in China. See also Integrated Special Assistance Program in the classroom (Australian education) Language deficiency in the environmental resources department is least limited in deaf and hard-
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